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Introduction 
 
Teaching NaNoWriMo to high school students is amazing! Your students have the language 
skills to write beautiful prose, and are nuanced enough in storytelling to weave complex and 
surprising plots. Their characters will be quirky and dynamic, and some of them will get so 
attached to their characters they might just continue to write about them after November is over. 
 
Though high school students are a delight to teach novel-writing to, getting them initially excited 
about writing a novel in a month is not going to be easy. Their inner editors are in full force by 
the time they hit ninth grade, and for many of them, their social lives take full precedence over 
schoolwork. 
 
As usual, you will be competing with text messaging, video games, and their peers who will 
want them to hang out at all hours—no matter how behind they are on their word counts. 
 
Even the most advanced and precocious English students are going to have a hard time with 
NaNoWriMo. We asked our amazing intern Candace, who did NaNoWriMo her junior and senior 
years, what the biggest challenge was each November, and she didn't hesitate to tell us that it 
was “time.” Between AP tests, extracurricular activities, SATs, and college applications, there 
really isn’t much time left to write each day. 
 
But keep in mind that being busy never stops any of our adult NaNoWriMo participants from 
reaching their 50,000-word goals. Strangely enough, the busier you are, the easier it is to do 
even more. Candace is a great example of this phenomenon; she managed to write a 
60,000-word novel while taking seven AP classes, applying to over a half-dozen colleges, 
attending all of her mock-trial meetings and competitions, taking an after-school class in health, 
and going out of town twice for Model United Nations conferences. So, don’t let your kids tell 
you it’s impossible. 
 
So how do you make it all happen? Follow the steps in How Does NaNoWriMo Work for 
Educators?, check out all the resources we provide, and use the following lessons however you 
like. Remember that even though students do all their writing in November, you should begin 
working in October to be sure your kids are fully prepared. 
 
 
Common Core Fulfillments 
 
The Young Writers Program believes that NaNoWriMo, in addition to being totally fun, can easily 
fit into a rigorous course of study. In 2009, we adapted all of our lessons to California’s state 
English Language Arts standards. The response to this development was great: more teachers 
were able to incorporate the program, and more administrators were able to see how effective it 
can be. 
 
In 2010, the YWP again adapted its materials, this time to the new national Common Core 
Standards. Adopted by 42 states, the District of Columbia, and four territories, the Common 
Core provides clear, effective touchstones for English content learning. We like that it can be 
used and understood by our educators across the country. 
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At the top of each high school lesson, you will find a list of the standards that the lesson fulfills. 
You can also download a detailed chart of the Common Core fulfillments for the entire 
curriculum. 
 
 
Considering Assessment 
 
The Young Writers Program knows that all educators have existing assessment systems, and it 
may be a challenge to figure out how NaNoWriMo fits in. The good news is that, throughout the 
years, teachers have devised many different strategies for assessing students’ work during 
November and beyond. Here are a few suggestions: 
 

● Work with all students to create realistic word-count goals. (Use the Word-Count Goal 
Calculator if you’d like some help!) Your kids will be starting the program at many 
different levels, and you should individualize accordingly. 

 
● Decide—and make clear to your class—early on exactly how students will be 

accountable for their novels. You might require them to regularly submit excerpts or plot 
summaries, or keep their word count updated on the classroom progress poster. 

 
● Clarify exactly what you expect the final product to look like. One of the founding 

philosophies of NaNoWriMo is that quantity is more important than quality. That said, 
students should be expected to do some editing work to align their work with writing 
conventions and Common Core Standards. Consider whether you want them to revise 
an excerpt, their whole novel, or something in between. 

 
● We don’t necessarily advise trying to read all of your students’ novels. If you regularly 

collect excerpts and summaries, you should have a good sense of what kids are working 
on. 

 
● Base grading on effort as well as product. This project will be challenging for many 

students, and you should reward their hard work even if they don’t ultimately reach their 
word-count goals. 

 
We have created a suggested rubric that you can use to assess students’ work. It is based on 
the content of our curriculum and young novelist workbooks, and contains categories for 
characters, plot, setting, dialogue, voice, and conventions. You should feel free to modify it to fit 
your classroom’s needs. (Students might also use it for self-assessment of their novels.) 
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Lesson Plan 1: Introducing NaNoWriMo and Getting Rid of the Inner 
Editor 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 10. Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of 
tasks, purposes, and audiences. 

● Grades 11–12: Writing: 10. Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of 
tasks, purposes, and audiences. 

 
Total Lesson Time: 50 minutes 
 
Objectives: By the end of this lesson, students will be able to (SWBAT): 

1. Understand the NaNoWriMo project and its basic mission. 
2. Write for a short time frame explaining their definitions of creativity. 
3. Put aside their impulses to edit their writing until after November 30. 
4. Commit to maintaining a safe and respectful writing environment. 

 
Materials: 

● A list of important NaNoWriMo facts on the board, transparency, or flipchart paper; 
explained in Step One. 

● "In-class and Written Respect Expectations" on the board, transparency, or flipchart 
paper; explained in Step Four. 

 
Step One: Creativity 5 minutes 
 
Write this question on the board: What does it mean to be creative? Give students 5 minutes to 
write their responses. 
 
Step Two: What Is NaNoWriMo, Anyway? 15 minutes 
 
1. Ask students what NaNoWriMo is. If there are students in your class who have already done 
NaNoWriMo, or if your whole class has, let the students state all important facts. Answer any 
logistical questions immediately, and highlight questions that today’s lesson will cover, namely 
those about being creative and what the expectations are. Make sure students are clear about 
the following things. 
 
Post these items on the board or a piece of flipchart paper: 
 

● They will learn about a new element of novel/fiction-writing during each class period. 
● They may not officially start writing the novel until November 1, and must stop on 

November 30. 
● They can set their own word-count goals. 
● Quantity is better than quality until editing begins in December. 
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Step Three: Setting Aside Your Inner Editor 15 minutes 
 
1. As a class, reflect back on the writing prompt from the beginning of class. Ask for a show of 
hands for the following three questions: “Who had trouble thinking of the right words? Who 
ended up erasing something because it didn’t seem good enough? Who just went with the first 
thing that came to mind?” Let the students who raised hands for the first couple of questions 
know that the culprit of their uncertainty and self-doubt was their inner editor, something that 
those who raised their hands for the last question really know how to ignore. 
 
2. Ask students what they think you mean by an inner editor. What else might the inner editor 
say? After getting responses, make it clear that in most cases, they need the inner editor. Ask 
students to name times when an inner editor comes in handy. Now ask them to name times 
when an inner editor is against the rules. They shouldn’t really be able to. The point is that this 
project will be special because it might be the only one in English class where creativity and 
experimentation are more important than grammar and technical skill, even for just a month. Do 
make it clear that because the month of November will be so free, it will be important to learn 
writing skills well beforehand, and there will be space to edit what they write after the month is 
over. 
 
3. Now, establish some behaviors that let your inner editor take over (examples: thinking for 
more than five minutes about what to write, erasing more than three words) and how your 
students can deal with them (deep breaths, eenie-meenie-miney-mo between word or plot 
options, picking something from an inspirational grab bag and incorporating it into their stories). 
These should be specific to your class, and are not rules but tools to help students resist the 
urge to edit. In class during November, tell them you will have things on hand like that grab bag, 
inspirational books to read, and whatever else you think will help. Urge students to always go 
with the first thing they think of, and never worry that what they come up with is too weird or 
bad. They can always fix it later. 
 
Step Four: Discussion on Respect 15 minutes 
 
1. If you feel it’s appropriate for your class, you may also want to discuss respect. You can say 
that getting rid of your inner editor does not equal being disrespectful to others in class. Remind 
the class that everyone deserves the space to be creative. So what does that mean? Discuss 
respect in the classroom and in writing. Post your “In-Class and Written Respect Expectations” 
visual aid, or refer to ones you already have as a class. Specific examples of respect in writing 
may include refraining from making fun of a real person in their writing and not using offensive 
language. Discuss how rampant creativity and rampant disrespect are different things, 
especially when trying to build a community. Ask for a lot of student input on this. 
 
2. End by congratulating students on a very mature conversation and gush over your high 
expectations for this group’s brilliance. 
 
Homework 
 
Have each student find a novel that he or she has read and really likes. Let them know that they 
should come to class prepared to share it with the group. Tell students to bring in these “favorite 
novels” if possible for Lesson 2. 
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 Lesson Plan 2: What Is a Novel, Anyway? 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 4. Produce writing in which the organization, development, substance, and 
style are appropriate to task, purpose, and audience; 10. Write routinely over extended time 
frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of tasks, purposes, and audiences. Speaking and Listening: 6. Adapt 
speech to a variety of contexts and communicative tasks, demonstrating a command of formal 
English when indicated or appropriate. 

● Grades 11–12: Writing: 4. Produce writing in which the organization, development, substance, 
and style are appropriate to task, purpose, and audience; 10. Write routinely over extended time 
frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of tasks, purposes, and audiences; Speaking and Listening: 6. Adapt 
speech to a variety of contexts and communicative tasks, demonstrating a command of formal 
English when indicated or appropriate. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Describe the characteristics and purpose of the novel form. 
2. Write and deliver an oral presentation of a chosen novel, describing its characters, 

conflict, and key literary highlights. 
3. Adapt speech to the task of orally summarizing their chosen novels, with a goal of 

piquing peers’ interest in these books. 
 
Materials: 

● Each student should bring in a copy of a book that he or she really likes. Instruct them 
about this ahead of time. Explain that this book should be at least 100 pages long and 
should tell a made-up story. Students may select books that have been read in class, if 
desired. 

● One clean copy of the “What Makes a Novel a Novel?” worksheet per student. This can 
also be found on page 4 in the Young Novelist Workbook. 

 
Step One: What Makes a Novel? 10 minutes 
 
1. Tell students that in order to write their own novels, they first have to understand what a novel 
actually is! Distribute the “What Makes a Novel a Novel?” worksheet to students. As you do so, 
have students share what they already know about how novels are different from other long 
books. 
 
2. Ask students to name as many books as they can that they think are novels. On the board or 
chart paper, record the suggestions that really are novels as opposed to some other kind of 
writing. As the list grows, ask students to notice what the books have in common. You may wish 
to help them by having them name some of the novels they have read for school, to assure that 
there are at least a few titles on the list that will be familiar to everyone. Prompt students to 
observe some key features of the novel form: it is written in prose (as opposed to poetry); it tells 
one long story; it contains an important conflict that runs through the whole story. 
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3. Have students use their observations from the list to write a group definition for what a novel 
is. Make sure the definition mentions the criteria students observed above. Students can copy 
this definition onto the first page of their worksheets. 
 
Step Two: Model Novels 15 minutes 
 
1. Next have students take out the books they brought into class, their “favorite novels.” Ask, 
“Did any of you bring in books that are not novels? How do you know?” Tell any students who 
brought in books that are not novels that they can complete the day’s worksheet and activities 
using one of the novels read in school. 
 
2. Have students skim the bottom of the worksheet and fill in the blanks to tell about the novels 
they have chosen. 
 
3. Then ask them to turn to the second page and work independently to fill in the blanks with 
details about their chosen novels. If students are sharing copies of novels read in class, they 
may wish to quietly discuss the answers to the questions with classmates that are using the 
same book. 
 
Step Three: Book Talk 20 minutes 
 
1. Say, “Now that you have filled in the worksheet page with information about your model 
novel, you’re almost ready to present your novel to the class!” Explain that each student will give 
a book talk, which is halfway between a book report and an advertisement (but short). Read 
aloud the sample book talk on the third page of the worksheet: 
 

Kenny Kolodny, the main character of Kevin Canty’s novel Into the Great Wide Open, 
has some serious problems. His mom is in a mental hospital. His dad drinks too much 
and then has a stroke. Kenny doesn’t have much hope for the future, that is, until he 
meets Junie Williamson. Junie lives in a fancy house with her very successful parents, 
and her life seems perfect—but Kenny knows it isn’t, because Junie has a problem that 
even her parents can’t ignore. For a while Kenny and Junie’s adventures provide an 
escape they both need; sooner or later though, both of them have to face reality. Will 
they be able to do it together? 

 
2. Tell students that they will have 15 minutes to write their book talks. Say, “Your book talks do 
not have to be perfect or include tons of detail; it may be just four or five sentences long. The 
important thing is that you introduce your classmates to the book’s main characters and possibly 
their problems, and get them to want to read that book! You want to emphasize those qualities 
that make your books unique or exciting— all the reasons you love your novels.” Have students 
get started writing their book talks based on the information in their worksheets. 
 
Step Four: Share 15 minutes 
 
1. Give each student a chance to present his or her book talk to the group. (Break them into 
smaller groups as needed, depending on how many students you are working with.) Remind 
students to speak clearly as they give their talks, using their expression, tone of voice, and 
gestures to convey their excitement about the books they chose. As each student finishes, 
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make sure to clap. Tell students that if a particular book talk made them want to read that novel, 
they should clap extra loud! 
 
2. Tell students to keep their “What Makes a Novel a Novel?” worksheets with them throughout 
October and November, along with copies of their chosen novels if possible, to refer back to. 
 
Homework 
 
1. Hand out a short story to be discussed in the next lesson. The short story should be one you 
think will provoke a good discussion. All students have to do is read it and come to class ready 
to discuss whether or not they liked it and why. 
 
2. Have students study their model novels as much as they can to find writing methods that 
they’d consider using in their own writing. “Writing methods” can include anything from using a 
lot of sensory details to adding multiple plot twists to creating an entire made-up fantasy world. 
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 Lesson Plan 3: Good Novel, Bad Novel 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Speaking and Listening: 1a. Initiate and participate effectively in group discussions 
on grades 9–10 topics, texts, and issues being studied in class; prepare for discussions by 
completing reading and researching material under study and explicitly draw on that preparation 
in discussions. 

● Grades 11–12: Speaking and Listening: 1a. Initiate and participate effectively in group 
discussions on grades 11–12 topics, texts, and issues being studied in class; prepare for 
discussions by completing reading and researching material under study and explicitly draw on 
that preparation in discussions. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Identify what they think are aspects of good and bad novels, generally. 
2. Prepare for and engage in a group discussion about books they have read and the 

qualities of these books they found most successful (“good”) and least successful 
(“bad”). 

3. Understand the concept of constructive criticism. 
 
Materials: 

● "Good Novel, Bad Novel" visual aids: two pieces of butcher paper or oversized Post-it 
notes; one titled “Good Novel Qualities” and the other titled “Bad Novel Qualities.” 

● A copy of the "Good Novel, Bad Novel" worksheet for each student. This can also be 
found on page 7 of the Young Novelist Workbook. 

● "Workshop Partner Guidelines" visual aid; described in Step Four. 
● "Constructive Criticism Guidelines" visual aid; described in section four. 
● The short story that you assigned your students as homework after Lesson Plan 2. 

 
Step One: You Be the Critic 5 minutes 
 
Welcome your class. Say, “Before we talk about your books, I want to know what you thought of 
the short story I assigned to you the other night.” Hopefully the story will have been provocative 
and meaty so that students will come to class with very different feelings about it. Tell students 
to take 2 minutes to write down whether or not they would recommend the story to a friend and 
three reasons why or why not. After your discussion, say, “Today we will delve into what 
specifically makes a book 'good' or 'bad,' and also what makes a book 'good' for us even if it is 
'bad' to a friend. Then we can begin to plan our own novels." 
 
Step Two: What All Books Need and Don’t Need 20 minutes 
 
1. Hand out copies of the "Good Novel, Bad Novel” worksheet to every student. Give students 5 
minutes to fill out the parts of the worksheet where they write their favorite and least favorite 
books. Either limit their pool to books they’ve read for school, or let the list encompass any book 
they’ve read. Also remind students that they may list the “model novels” they chose in lesson 2. 
If you have any of the books students have read for school on hand, encourage students to flip 
through them to refresh their memories; this will be especially useful for any students who get 
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“stuck” in this exercise. 
 
2. After time is up, discuss as a class what any book needs to be good. Another way to phrase 
this might be that you as a class must get to what makes a novel about an athlete in America 
today, or a novel about a seventeenth-century French peasant girl, good or bad. When students 
speak, ask them to reference their chosen books, and even compare them. Prompt them with 
related questions such as “How did the author make characters and events believable? What 
did you like about the author’s style of writing?” 
 
Reveal the “Good Novel, Bad Novel” visual aid and write their responses down. Probe them to 
give articulate, complex answers about novels in general (e.g. witty and realistic dialogue, the 
use of irony, life-like characters, etc.). If students say things like “aliens make a book good,” 
reiterate that this is a universal list and they should save the specifics for the personal lists they 
will make in a minute. 
 
3. Make sure elements of future lessons are mentioned on the list (good dialogue, interesting 
settings, well-developed characters, etc.) even if you have to bring them up yourself or coax 
them out of students. Emphasize that writing is part pure creativity and part craft, like carpentry. 
If you leave out dowels or your dovetailing is shoddy, your hand-made bookshelf will fall apart. 
Make sure students are writing this list down, but in their notebooks, not on the worksheet. 
 
Step Three: Personal Definitions of Good and Bad 15 minutes 
 
Direct the students to the part of the worksheet where they can make their own personal lists of 
what goes in a good or bad novel. Say, “This list will represent what you want to put in and what 
you want to leave out of your own novel. This is where it’s okay to write ‘aliens make for 
intriguing characters’ or ‘there has to be romance’ or ‘happy endings are cliché and boring.’” 
Give students time to work, while walking around and making sure they comprehend the 
assignment. When they finish, have them place the lists somewhere important or hand them to 
you so they will not be lost, and can be referenced as they continue to plan their novels. 
 
Step Four: Group Sharing 20 minutes 
 
1. Tell your students that in all future lessons until November 1st, they will get constructive 
feedback on their novel ideas from the teacher and from other students. This is not about 
put-downs, this is about improvement. Point out that sometimes the class will come together as 
a group, but students will usually just get feedback from a workshop partner. Show students the 
visual aid "Workshop Partner Guidelines." 
 
The workshop partner is someone who: 

● Will run ideas by you and hear your ideas in return. 
● Will offer constructive criticism, and receive constructive criticism, every step of the way. 

 
2. Lay out some ground rules for constructive criticism on the same or separate visual aid if 
students are unfamiliar with the term. 
 
Things you might want to write down: 

● Always offer a "feedback sandwich"—compliment, suggestion for improvement, 
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compliment. 
● Frame critiques as suggestions for improvement. 
● Praise specific things instead of giving generalized compliments. 
● Ask questions to clarify things. 
● No negativity allowed! 

 
Emphasize how crucial this is in maintaining the safe and respectful environment discussed last 
week. 
 
3. Ask students to think about who they want to partner with next week, and make sure to keep 
this list posted in the room throughout NaNoWriMo. If time allows, invite students to share their 
"Good Novel" and "Bad Novel" lists with the class. 
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 Lesson Plan 4: Creating Well-Developed Characters 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 3b. Write narratives in which they develop narrative elements (e.g., 
setting, event sequence, complex characters) with well-chosen, revealing details; 10. Write 
routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

● Grades 11–12: Writing: 3b. Write narratives in which they develop narrative elements (e.g., 
setting, stance, event sequence, complex characters) with purposefully selected details that call 
readers’ attention to what is most distinctive or worth noticing; 10. Write routinely over extended 
time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or 
a day or two) for a range of tasks, purposes, and audiences. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Understand and identify types of characters in a novel and use literary “clues” to 
determine their traits. 

2. Write for a short period to create their own author bios. 
3. Begin creating complex characters with notable traits for their own novels. 

 
Materials: 

● A book the class has read that has a good author bio to read for the first exercise. 
● Copies of "Creating Well-Developed Characters" worksheet, one per student. This can 

also be found on page 10 of the Young Novelist Workbook. 
 
Step One: Author Bios 5 minutes 
 
1. Show students that on the dust jackets of most books, there is a short author “bio,” short for 
“biography,” in which the author talks about him or herself a bit. Read one to the class, from a 
book you've read together, that is particularly informative about the author. Point out that these 
are written in the third person. Tell students they now have 2–3 minutes to write their own bios 
in the third person, including as much detail about themselves as possible. They must hold onto 
their bios for later. 
 
2. Say, “Last week we discussed what makes a book a page-turner and what makes one a good 
doorstop. When you just wrote your author bios, you had to really think about what makes you 
"you", but did you think about what would make someone want to read about you? Today we’re 
going to learn what kinds of characters make up a story, and how to make them interesting. Of 
course, it’s nearly impossible to create a real, intriguing character in a paragraph that takes 3 
minutes to write, so today and tonight you’re going to be doing a lot of writing about the 
characters you want to create.” 
 
Step Two: Who Makes the Story? 20 minutes 
 
1. Hand out copies of the "Creating Well-Developed Characters" worksheet, one to each 
student. As a class, read through the descriptions of each type of character on the worksheet, 
having students take turns reading aloud. After a student reads a character description, ask 
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students to name examples of that character type from books the class has read. 
 
2. Take time with the physical vs. abstract antagonist section. Read examples together as a 
class and then have everyone write down and share two more examples of a physical vs. 
abstract antagonist. Give students a couple of minutes to do this, then ask students to share 
what they wrote. 
 
3. Lead students in a brief discussion of the characters they named from the books you've read 
as a class and what each one’s words and actions show about them. Ask, “What clues let you 
know which characters are antagonists? Protagonists? Supporting characters?” Tell students to 
keep this “cast of characters”— and the genius tricks their authors used to portray them— in 
their heads as they write their own novels. 
 
Step Three: Who Makes a Story Interesting 20 minutes 
 
1. Ask each students to read his or her own author bio as though it were an introduction to a 
character in a novel. Ask students if the bios sound like descriptions of real people. Do they 
sound like people you would want to read a book about? Why or why not? What more do you 
want to know about them? Discuss what makes a character interesting, whether it’s human, 
animal, or something else. Make a list on the board of “Qualities of Well-Developed Characters.” 
Emphasize that authors want to create characters that are well-developed or 
“three-dimensional,” as though reading about them were like meeting them in real life. Continue 
this conversation for 5 minutes. 
 
2. Have each student return to their bios. Have them pretend that the bio is not for them, but for 
a character in a novel. You may want to give them a minute to get into character. Give students 
another 2 minutes to add more descriptions to make "the character" more interesting. Tell them, 
“The character does not have to be anything like you, but whatever you add has to make sense 
with what is already there. So if you wrote ‘I hate the color blue,’ it would not make sense for 
you to write that the character’s favorite thing is her blue wedding dress. Why would that 
matter? Because consistency is a sign of a thoroughly thought-out character.” 
 
3. When students are done writing, ask them what kinds of details they added about "the 
character" to make him or her more developed. Create a list on the board (Examples: eye color, 
hates fish, only wears Sean John, etc.). Ask students how complete the image of the character 
was in their minds when they first started writing and how complete it is now. 
 
Step 4: Novel Planning with a Workshop Partner 15 minutes 
 
1. Ask students to sit with their workshop partners and come up with three characters: the 
protagonist, one supporting character, and their antagonist (they should either choose to have a 
physical antagonist or an abstract antagonist). There probably won’t be time to get to the 
questionnaires. Walk around and ask each student what kind of antagonist he or she chose, 
physical or abstract. Make sure they understand the concept by asking for a bit of description. 
Encourage partners to bounce ideas off one another, and even exchange phone numbers or 
email addresses so they can get a valuable second opinion whenever necessary. If there is 
time, have them start filling out a "Character Questionnaire" for each character. 
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Homework 
 
The homework for this lesson should be for each student to finish the character questionnaire 
for his or her protagonist, one supporting character, and antagonist. Go over questionnaire 
instructions in class to make sure everyone understands the instructions. 
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 Lesson Plan 5: Creating Conflict 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 3a. Write narratives in which they engage the reader by establishing a 
problem, situation, or observation and purposefully organize a progression of events or 
experiences; 10. Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, 
and audiences. 

● Grades 11–12: Writing: 3a. Write narratives in which they engage the reader by establishing the 
significance of a problem, situation, or observation and purposefully organize events or 
experiences; 10. Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, 
and audiences. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Understand and identify internal and external conflicts between characters in a novel, 
and how the conflict in a novel serves to engage readers so they will keep reading. 

2. Write for a short time frame about problem situations they have faced. 
3. Create conflict in their own novels and prepare to convey that conflict through story 

events and characterization. 
 
Materials: 

1. A copy of the "Creating Conflict" worksheet for each student. This can also be found on 
page 15 of the Young Novelist Workbook. 

 
Step One: Writing Prompt 5 minutes 
 
Write, “What is something you once really wanted but had a hard time getting? What made it 
hard to get?” on the board. Students will have roughly 4 minutes to write. Do not allow questions 
until afterward—simply tell students to write about the first thing that comes to mind even if they 
are not sure it counts. Walk around the room and check in with each student as they write. Try 
and find two students who have written stories that include internal and external conflicts. 
 
Step Two: The Two Faces of Conflict 25 minutes 
 
1. Ask a few of the students whose pieces had conflict to read them aloud. Tell your students 
that they are going to find the conflict in these two writing prompts by answering a series of 
questions. 
 
2. For each student’s writing prompt story ask, “What does the protagonist want?” “Does he/she 
have an antagonist who doesn’t want him/her to get it?” “Are there parts of the protagonist’s 
own personality that hinder him/her from getting what he/she wants?” “Are there things that 
distract him/her from his/her path?” “Will not getting what he/she wants affect his/her life?” 
Explain to students that if the answer to most of these questions is yes, that writing prompt has 
a conflict. 
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3. Write this on the board: "Literary conflict is primarily about the clashing of one person’s 
desires with his/her own faults, the desires of others, and the circumstances surrounding them." 
Ask students how the literary definition of conflict challenges what they have traditionally 
thought of the term. 
 
4. Finally, ask: “Why do you think it’s helpful for a novel to have an interesting conflict?” Invite 
students to draw on their own experiences with novels or short stories to explain what kept them 
reading. Encourage them to note that one reason a person will keep reading a good novel, even 
if it is very long, is because he or she really wants to find out how the conflict is resolved! 
 
Step Three: Novel Planning and Workshop Partnering 20 minutes 
 
Hand out copies of the "Creating Conflict" worksheet and have students sit with their workshop 
partners. Ask them to spend about 10 minutes filling out their conflict worksheets, with character 
questionnaires on hand, and then trade with their partner for constructive critique for a few 
minutes. Ask students to say what they think topics for critique might be. (Examples: Does the 
conflict count as a conflict? Would their characters really have that kind of conflict? Is the 
conflict engaging? Is it enough to write an entire novel about?) Write topics for critique on the 
board. Tell students that, hopefully, they will have a couple more minutes after critiquing each 
other to keep writing and make changes. Also inform students that they will be able to nominate 
their partners to share their conflicts when writing time is up. 
 
Step Four: Progress Report! 10 minutes 
 
Get students’ attentions by asking for volunteers to nominate their partners to describe their 
conflicts. 
 
Homework 
 
After a few students share, announce that completing the conflict worksheets, if they haven't 
already, is tonight’s homework. Students also need to skim the last novel they read as a class 
and bring it in for the next lesson (if possible). 
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 Lesson Plan 6: Introducing the Elements of Plot – Part One 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 3a. Write narratives in which they engage the reader by establishing a 
problem, situation, or observation and purposefully organize a progression of events or 
experiences; 3c. Use a variety of techniques to sequence events so that they build on one 
another to create a coherent whole; 4. Produce writing in which the organization, development, 
substance, and style are appropriate to task, purpose, and audience. 

● Grades 11–12: Writing: 3a. Write narratives in which they engage the reader by establishing the 
significance of a problem, situation, or observation and purposefully organize events or 
experiences; 3c. Use a variety of techniques to build toward a particular impact (e.g., a sense of 
mystery, suspense, growth, or resolution); 4. Produce writing in which the organization, 
development, substance, and style are appropriate to task, purpose, and audience. 

 
Total Lesson Time: 60 Minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Identify and understand the set-up, inciting incident, and rising action of a novel plot. 
2. Understand that in a well-written novel, the progression of events is carefully paced. 
3. Begin to develop a progression of events for their own novel by creating and pacing the 

set-ups, inciting incidents, and rising action in their own novels. 
 
Materials: 

● Transparency/slide projection image of an actual rollercoaster. 
● Transparency of the blank "Plot Rollercoaster." 
● An "Outlining Your Plot" worksheet for each student. This can also be found on page 19 

of the Young Novelist Workbook. 
● Students should have brought the last novel they read as a class. You should have a 

copy with tabs on the significant events in the book that correspond to those on the "Plot 
Rollercoaster." 

 
Step One: The Fun of Rollercoasters 5 minutes 
 
Tell the class that today’s lesson is so huge that we have to start with something really serious. 
Project or post a picture of a rollercoaster. Say, “I need to know what you all like about 
rollercoasters.” After you collect some responses, complicate the issue with these questions: 
“Would it be as fun if all the dips were the same? What if all the exciting drops came at the 
beginning? What if there were no dips and it was just a straight line? What does this have to do 
with novels?” Gather more responses. Students will probably gather that a good novel is like a 
good rollercoaster. So say, “You have already figured out the central conflict of your novel, now 
you have to figure out what will actually happen to resolve it, and that will look like a big hill on a 
rollercoaster.” 
 
Step Two: Plotting the Plot Rollercoaster 25 minutes 
 
1. Hand out copies of the "Outlining Your Plot" worksheets, one per student. Call on students to 
read the descriptions of set-up, inciting incident, and rising action only along with the example 
story for each stop on the rollercoaster. Point out to students that in addition to following the 
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set-up, inciting incident, and rising action pattern, the example story on the worksheet is also 
paced to keep readers interested. This means that the author does not spend too much or too 
little time on one section; he or she moves on just as things start to get good. Reinforce this idea 
by asking questions like “Would you want to read a novel where the set-up takes 200 pages? 
What about a novel where all the rising action takes place in one paragraph?” 
 
2. Ask students to get out their copies of the last novel you read as a class. Project the "Plot 
Rollercoaster" transparency onto the board. Discuss the plot of that novel and label its elements 
on the transparency. For example, when discussing the set-up, ask a student what the set-up of 
Book X was, and paraphrase it on the appropriate section of the transparency. Have students 
read relevant passages and phrases that they pick out, with some guidance on page numbers if 
necessary. If students have trouble deciding where one plot section ends and another begins, 
point out that authors often pace their plots to account for changes in the time, location, or mood 
of the story. This means that noticeable changes in time, location, or mood of Book X may “tip 
them off” to shifts between the set-up, inciting incident, and rising action. 
 
Your discussion of this book should end right before the climax, or most exciting, nail-biting part 
of the book, to be discussed next week. Instruct students that they will know they have finished 
plotting for the day when the next thing to happen is the climax. 
 
Step Three: Novel Planning and Workshop Partnering 30 minutes 
 
Have students sit with their workshop partners. Tell students they have the rest of class to work 
on the set-up, inciting incident, and rising action for their novels. Walk around and give more 
counsel than usual; however, frame your counsel around helping partners use each other as 
soundboards and resources. If one student in a pair is on a roll, and the other needs help, be a 
surrogate partner to that student. If you see someone doing something great, ask that person to 
share with the class. 
 
Homework 
 
Tonight’s homework is to read through the rest of the worksheet and try to grasp climax, falling 
action, and resolution. Students should also finish planning their plot through rising action if they 
did not finish in class. 
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 Lesson Plan 7: Introducing the Elements of Plot – Part Two 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Literature: 3. Analyze how complex characters, including those with conflicting 
motivations or divided loyalties, develop over the course of a text, interact with other characters, 
and advance the plot or develop the theme. Writing: 3a. Write narratives in which they engage the 
reader by establishing a problem, situation, or observation and purposefully organize a 
progression of events or experiences; 3c. Use a variety of techniques to sequence events so that 
they build on one another to create a coherent whole; 3e. Provide a satisfying conclusion that 
follows from what is experienced, observed, or resolved over the course of the narrative; 4. 
Produce writing in which the organization, development, substance, and style are appropriate to 
task, purpose, and audience. 

● Grades 11–12: Literature: 3. Analyze the impact of the author’s choices regarding how to develop 
and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how 
the characters are introduced and developed). Writing: 3a. Write narratives in which they engage 
the reader by establishing the significance of a problem, situation, or observation and 
purposefully organize events or experiences; 3c. Use a variety of techniques to build toward a 
particular impact (e.g., a sense of mystery, suspense, growth, or resolution); 3e Provide a 
satisfying conclusion that follows from what is experienced, observed, or resolved over the course 
of the narrative; 4. Produce writing in which the organization, development, substance, and style 
are appropriate to task, purpose, and audience. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Analyze the plot of a known novel including its climax, falling action, and resolution or 
conclusion. 

2. Establish and develop an additional sequence of events leading to plots for their group 
novels and, for homework, their own novels. 

3. Provide satisfying conclusions for their novel plots. 
 
Materials: 

● A 5–10 minute clip of climax through resolution of a TV drama like CSI or Law & Order. 
● The "Plot Rollercoaster" transparency from the previous lesson. 
● The book used in the previous lesson to help understand plot. 
● Students will need to bring their own "Outlining Your Plot" worksheets, as well. 

 
Step One: Spot the Plot 10 minutes 
 
1. Since students should have read through the rest of the worksheet and learned about climax, 
falling action, and resolution on their own, begin this lesson with a short video clip in which they 
will have to spot these three things. Tell students they are about to watch the last few minutes of 
a crime show like CSI or Law and Order (or another show popular with your students). Tell them 
what has already happened in the episode, using "Plot Rollercoaster" terminology. If they say 
they’ve seen it, tell them it will only help them spot the plot elements. Students may take notes 
on these things in their notebooks, but do not have to. 
 
2. Ask students to share what plot elements they saw in the clip. Depending on how many 
students seem to grasp plot elements, you may spend either a little or a lot of time on the next 
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section. 
 
Step Two: Plotting the Rest of the Plot Rollercoaster 15 minutes 
 
1. Bring back the "Plot Rollercoaster" transparency from the last lesson. Ask students to take 
out their "Outlining Your Plot" worksheets from the last lesson, and the novel you discussed as 
well. Ask students to describe climax, falling action, and resolution in their own words, then have 
them read the descriptions on the worksheet. Have students try to identify these parts of the 
book you are discussing and take notes on the transparency. 
 
2. Now that students have plotted the entire novel, invite them to critique how the author paced 
the important plot events and sections. Were there sections that students found too long or 
short? How were the events paced to match changes in time, place, or the mood of the story? 
When was this most effective? Remind them that the conflict of a novel is often the “hook” that 
keeps people reading— did they find the end of this novel to provide a satisfying resolution to 
the conflict? Why or why not? 
 
3. Draw a new rollercoaster with a long and gradual incline to the climax, with a swift, almost 
90-degree drop and a short plateau to represent falling action and resolution. This shows how 
these parts can sometimes happen very fast, right at the end of the book. Remind them that 
there are many ways to pace the plot of a great novel! 
 
Step Three: Novel Planning and Workshop Partnering 20 minutes 
 
Ask students to sit with their partners as usual and keep their plot worksheets out. Encourage 
students to outline their plots for about 10 minutes and then trade what they've written with their 
partners for constructive criticism. Tell them it’s okay if they aren’t done with their plots when 
they trade. They’ll be able to finish the worksheet as homework. 
 
Step Four: Read Aloud! 15 minutes 
 
Ask the not-so-sure students to summarize their plots and ask other students to suggest ways 
to stretch the plot out more. If time allows, ask some students who think they are done to read 
their plot outline for critiquing. 
 
Homework 
 
Have your students complete their plot outlines and fill out the blank "Plot Rollercoaster" at the 
end of the worksheet, paraphrasing events from the outline. 
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 Lesson Plan 8: Setting and Mood 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 3b. Write narratives in which they develop narrative elements (e.g., 
setting, event sequence, complex characters) with well-chosen, revealing details; 10. Write 
routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

● Grades 11–12: Writing: 3b. Write narratives in which they develop narrative elements (e.g., 
setting, stance, event sequence, complex characters) with purposefully selected details that call 
readers’ attention to what is most distinctive or worth noticing; 3c. Write narratives in which they 
use a variety of techniques to build toward a particular impact (e.g., a sense of mystery, 
suspense, growth, or resolution); 10. Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a 
range of tasks, purposes, and audiences. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Write for a short time frame to describe different settings in detail. 
2. Understand how settings in a novel can be used to create mood. 
3. Create and elaborate detail for settings that create mood for each section of their novels' 

plots. 
 
Materials: 

● Copies of the "Settings and Mood" section of the "Settings" worksheet, one for each 
student. This can also be found on page 34 of the Young Novelist Workbook. 

 
Step One: Settings and Mood Writing Prompt 5 minutes 
 
In their journals or on a separate sheet of paper, have students choose and describe one of the 
following places with as much sensory detail as possible: 
 

1. A place that makes you happy. 
2. A place that holds a lot of good or bad memories for you. 
3. A place that scares you. 

 
Step Two: Introduce Setting and Mood 10 minutes 
 
1. Ask your students to define the word “mood.” If they are having a hard time nailing it down, 
you can always revert to the definition on the worksheet. 
 
2. Read the following example from the "Settings and Mood" worksheet: 
 

Outside the old mansion, a one-eyed crow was picking at something on the branch of a 
dead tree in the yard. A three-legged dog was howling at the moon. 

 
“What kind of mood do you think this author is trying to create?” 
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Answer: Creepy, suspenseful, mysterious, etc. 
 
3. Have a few of your students read what they wrote in the beginning of class aloud and ask the 
group how different aspects of each student’s setting description helped create a mood. 
 
Step Three: Practice Creating Settings With Mood as a Class 10 minutes 
 
1. Hand out copies of the "Settings and Mood" section of the "Settings" worksheet. Complete 
the first section of the worksheet as a class. Read each of the moods listed aloud. As you do, 
have students share setting details that would help to create that mood and write their ideas on 
the board. 
 
2. As a class, brainstorm other “moods” that a setting could reinforce. Write all the moods you 
come up with as a class on the board. 
 
Step Four: Practice on Their Own 15 minutes 
 
Have each student fill out the second section of the worksheet on his or her own. Students can 
either use the moods from your brainstorm session, or they can come up with new ones. 
 
Step Five: Create Setting with Moods for Their Novels 15 minutes 
 
1. Have students sit with their writing partners and take out their plot outlines. 
 
2. Have each student fill out the third section of the worksheet. Make sure that students take 
some time to think about where each scene takes place, what that place looks, sounds, and 
smells like, and what emotions they want their readers to feel in that scene. Encourage them to 
bounce ideas off their partners as they write. 
 
Step Six: Closing It Up 5 minutes 
 
1. Have a few students share settings from their novels with the class, and then have your 
students guess 1) what the mood of the setting is, and 2) what part of the plot (set-up, inciting 
incident, rising action, climax, falling action, or resolution) the setting is in. 
 
Homework 
Announce that tonight’s homework is to prepare for the next lesson. Students can do this by 
carrying a pen and paper with them as they go through their daily lives and recording the most 
fascinating, funny, odd, or dramatic conversation they hear. It may be long or very short, and 
may include many people or just one (perhaps talking on a cell phone), but it should be 
something interesting, clever, funny, or intriguing! 
 
If you feel that this activity could pose problems for your students, make sure to set up specific 
rules (e.g., the dialogue cannot be from anyone at your school or anyone you know personally, 
the dialogue must be appropriate for school, etc.) or you can encourage students to find their 
dialogue from a TV show or movie. 
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 Lesson Plan 9: Settings That Reinforce Characters 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 3b. Write narratives in which they develop narrative elements (e.g., 
setting, event sequence, complex characters) with well-chosen, revealing details; 10. Write 
routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

● Grades 11–12: Writing: 3b. Write narratives in which they develop narrative elements (e.g., 
setting, stance, event sequence, complex characters) with purposefully selected details that call 
readers’ attention to what is most distinctive or worth noticing; 10. Write routinely over extended 
time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or 
a day or two) for a range of tasks, purposes, and audiences. 

 
Total Lesson Time: 45 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Write for a short time frame to describe a given setting in detail. 
2. Recognize how settings can be used to reinforce (or mirror) characters. 
3. Create and elaborate detail for settings that reinforce some characters in their own 

novels. 
 
Materials: 

● Copies of the "Settings That Reinforce Characters" section of the "Settings" worksheet, 
one for each student. This can also be found on page 30 of the Young Novelist 
Workbook. 

 
Step One: Describe Your Bedroom 5 minutes 
 
In their journals, or on a separate sheet of paper, have students describe their bedrooms with as 
much sensory detail as possible. What's hanging on the walls? What books are on the shelves? 
What does the room smell like? Is there music playing? etc. 
 
Step Two: Introduce Settings That Reinforce Characters 10 minutes 
 
1. Say, "As you know, most novels have more than one setting. Usually, the author decides to 
have one large setting, like the town, country, or planet where a story takes place. But there are 
also lots of smaller settings too, like the main character's house at night, or the place where the 
characters hang out on Friday nights. Settings serve as the backdrop to the action in a novel, 
but they can also help you define or reinforce your characters.” Explain that writers use setting 
to reinforce their characters all the time. A writer can tell their readers all about a certain 
character by letting the setting describe the character. 
 
2. Have your students sit with partners and read each other's bedroom descriptions. After they 
finish reading each other's descriptions, give students time to write down aspects of their 
partner's personality that he or she inferred from the description of their partner's bedroom. 
Once everyone has finished, ask a few students to share what they found out about their 
partners by getting to know a little bit about their rooms. 
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3. Read the following examples to further illustrate the point that setting can be used to describe 
or reinforce character: 
 

Larry was having a hard time. He felt sad and trapped. He was once a famous author, 
but he hadn’t written a word in years. 

 
"Now, let's listen to how the writer uses setting to describe Larry." 
 

Larry's apartment was less of a living space than a glorified closet. The bathroom was 
just big enough to sit on the toilet without having his knees touch the sink, and the 
window was more like a ship's porthole. The bed was so small his feet hung over the 
edge, and there really was not much to do but watch static on the television. The sound 
of that static often kept Larry company late into the night. 
 
The place did not have a kitchen, so he bought a hotplate to make his single-serving 
meals. He ate the same thing every night, but he did not seem to mind the monotony of 
his repeated dinner of rice, wilted spinach, and baked beans, or the peculiar odor the 
beans left on his sheets. 
 
The only item on the wall of Larry's apartment was a framed, yellowing copy of the New 
York Times Best Seller list from 16 years ago. Larry's name was at the top of it. Below 
the newspaper clipping, on Larry's desk, sat an old, dusty typewriter and an even dustier 
stack of blank paper. 

 
After you are done, ask your students how the second example shows the reader, without telling 
the reader, all about Larry. 
 
Step Three: Practice Creating Settings That Reinforce Characters as a Class 5 minutes 

 
1. Hand out copies of the "Settings That Reinforce Characters" section of the "Settings" 
worksheet. 
 
2. As a class, try to come up with some settings that reinforce one of the characters listed on the 
first section of the worksheet. You can either choose this character yourself, or let your students 
choose the character. Go around the room and have students suggest bits of setting details to 
reinforce the character. 
 
Step Four: Create Settings that Reinforce Characters for Their Own Novels         20 minutes 

 
With the help of their partners, have students create settings to reinforce the characters in their 
novels. This can be a difficult concept to grasp, so feel free to wander the room and help any 
student pair that seems stuck. 
 
Step Five: Share the Settings 5 minutes 
 
If there is time, have a few students share some of their character-reinforcing settings. 
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 Lesson Plan 10: Writing Really Good Dialogue 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 3d. Write narratives in which they use precise language to develop a 
picture of how the events, experiences, and ideas emerge and unfold. 

● Grades 11–12: Writing: 3d. Write narratives in which they use precise language to develop the 
events, experiences, and ideas clearly and to reinforce the style. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Understand and identify the difference between real-life conversations and novel 
dialogue. 

2. Develop the characters and events in their novels by adding relevant dialogue that 
includes precise words and phrases. 

3. Write dialogue for their own novels using dialogue tags and correct dialogue 
conventions. 

 
Materials: 

● A transparency with two IM chats on it for intro activity. (See IM chats below.) 
● One copy of "Writing Really Great Dialogue" worksheet per student. This can also be 

found on page 38 of the Young Novelist Workbook. 
 
Step One: Fascinating IM-ing 10 minutes 
 
1. Make a transparency of the following two IM chats. Keep the second one covered for now 
and read the first chat to the class or have two students read it aloud. 
 

● 3threat@hotletter.com: hey 
● lilqt@gletter.com: whatever 
● 3threat@hotletter.com: whatever 
● lilqt@gletter.com: bye 
● 3threat@hotletter.com: bye 

 
2. Ask, “Is this how people usually talk or chat on IM? What do we know about these two? Do 
we care about them at all? What if this was a ten page conversation—would you keep reading?” 
 
3. Now uncover another version of that conversation and read it to the class or have students do 
so. 
 

● 3threat@hotletter.com: hey baby, you there? 
● lilqt@gletter.com: you want to talk about things here?! wow. you r classier than I 

thought! 
● 3threat@hotletter.com: look, stop. i’m sorry. how many times do I have to say it I AM 

SORRY! 
● lilqt@gletter.com: no you’re not! you just got caught, like that Rihanna song. so just 

stop. it’s so over. 
● 3threat@hotletter.com: i know i can’t change your mind. i know you. and i know it looks 
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bad but that girl must have slipped that number in my pocket without me knowing. i did 
NOT ask for it, and i wouldn’t ever have even known about it if you hadn’t snooped in my 
stuff. 

● lilqt@gletter.com: so now i not only DON’T believe you, but i think you are ungrateful 
for calling me a snoop because 

● 3threat@hotletter.com: hello? 
● lilqt@gletter.com: sorry, thought i heard a noise downstairs…as i was saying…because 

stupid you forgot to empty your pockets before your girl DID YOUR LAUNDRY FOR 
YOU!!!! HOW ABOUT A THANK YOU?! 

● 3threat@hotletter.com: i’m sorry again, you’re right, i can’t say anything how i mean it, 
baby. 

● lilqt@gletter.com: don’t you keep calling me baGI;UJHBV q;bg 
;’;’ZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZ
ZZ 

● 3threat@hotletter.com: huh? 
● lilqt@gletter.com is signed off 
● 3threat@hotletter.com: baby? 

 
4. Ask the same questions you asked about the first IM conversation again. Encourage students 
to explain their reasoning and to identify specific words and phrases that made this conversation 
more engaging or realistic. Point out that in novel dialogue, a few well-chosen words and 
phrases can make all the difference in keeping readers hooked. 
 
5. Say, “We learned about plot last week, now we're going to learn about how you can deepen 
your plot and make events clearer and more interesting through the conversations characters 
have with each other.” Have a few volunteers briefly share the dialogue they recorded for 
homework and discuss what made these conversations particularly fun to follow. Then 
announce that today you will be discussing conversation in real life versus dialogue in a novel. 
 
Step Two: Real Life Dialogue vs. Novel Dialogue 20 minutes 
 
1. Make sure everyone knows what dialogue means. Create a definition as a class, then reveal 
another definition in case the class version is too wordy and you think students need something 
easy to remember. 
 

Definition: Dialogue is a conversation between two or more characters. The exact 
words they speak are put between quotation marks. 

 
2. Now hand out the "Writing Really Good Dialogue" worksheets, and read through the three 
ways dialogue functions in a story. Assign students to read the dialogue in the examples aloud 
while you or another student narrates. Ask students how they feel the dialogue in the worksheet 
either moves the story forward, increases tension, or defines characters and their relationships 
with one another. 
 
3. Point out how the author could have just described these conversations happening. Ask 
students to try and summarize the example conversations into one sentence with no dialogue. 
Ask students which version they like better and why. Record answers on the board, which will 
hopefully become a list about how dialogue is more interesting than straight narrative because 
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____. If students do not mention that dialogue can “show” the events of a story in a way that is 
more interesting than simple description, point it out for them. 
 
4. Project the IM transparencies again. Ask your students which one accomplished the three 
purposes of novel dialogue and how it accomplished them. 
 
5. Finally, emphasize the importance, absent in the IM chats, of writing outside the dialogue 
using dialogue tags, indents, quotation marks, and punctuation in the right places. Expand on 
this by explaining that dialogue tags such as “she said” or “he answered” describe what people 
are doing while they are speaking, and how they are saying their words. As for other 
conventions of dialogue formatting, students should be familiar with these already but review 
that without quotation marks and indented paragraphs for each new speaker, even the most 
brilliant dialogue would be very hard for readers to follow. 
 
Draw students’ attention to the first little bit of dialogue at the top of their worksheet, which is an 
example of boring but necessary everyday dialogue. Have them notice how quotation marks are 
used around the characters’ exact words, how end marks fall inside the quotations, and how a 
new paragraph begins each time the speaker changes. Finally, read the following two short 
paragraphs aloud to show them how important it is to describe what characters are doing while 
they speak using dialogue tags. 
 

“Hey, dude. How are you?” Sam asked nervously, getting up from the bleachers. She 
had waited an hour for Aaron to walk by. He was with a few friends, but she didn’t mind. 
She just needed to talk. 
“I’m really good. Thanks for asking. And you?” His tone was cold and overly formal. Was 
this the same guy from last night? His body was stiff and he didn’t seem to be slowing 
down. 
“Good, thanks,” she answered as he passed by, her voice trailing off. Her head turned to 
watch him go. She felt tears coming to her eyes, so she quickly grabbed her bag and ran 
the other way, missing Aaron’s glance back at her. 

 
“Hey, dude. How are you?” Jason said to Emil, like he did every morning. 
“I’m really good. Thanks for asking. And you?” Emil replied, as always. 
“Good, thanks,” Jason said, rounding out their obligatory morning greeting. Both men still 
appreciated their cordial working relationship, even though both were by now sick of 
jumping into a tank full of fish-meat every day to sift out tiny bones. 

 
Step Three: Novel Planning and Workshop Partnering 15 minutes 
 
1. Have students sit next to their partners and turn to the dialogue exercise at the end of the 
dialogue worksheet. Tell students to pick a part of their plot and, on a separate sheet of paper or 
on a computer, write 6–10 lines of dialogue for that part of the plot. Encourage students to write 
dialogue using as many of their characters as possible. The worksheet lists a bunch of 
interesting options that the students can choose from. 
 
2. To help students make sure that their dialogue is as effective as possible, have them read it 
aloud with their partners—each playing the role of a different character. Invite them to notice 
how words and phrases that look fine on paper sound really odd, confusing, or boring when 
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read aloud as dialogue. Have them work with partners to revise their dialogue so it is as 
believable and interesting to overhear as possible! 
 
Step Four: Read Aloud! 15 minutes 
 
Gather together as a group and ask several pairs of students to read one or both partners’ 
dramatic dialogue to the class. Ask other students what “clues” they got about characters and 
events from the characters’ own words in dialogue. 
 
Homework 
 
For homework, ask students to write two scenes from their novels where the dialogue itself is 
ordinary, close to real speech and non-specific, but the actions and tones of the characters are 
described in detail in the dialogue tags. Remind them to use indents, quotation marks, and 
correct end punctuation as they write their dialogue, too. 
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 Lesson Plan 11: Beginnings 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 3a. Write narratives in which they engage the reader by establishing a 
problem, situation, or observation and purposefully organize a progression of events or 
experiences; 3c. Write narratives in which they use a variety of techniques to sequence events so 
that they build on one another to create a coherent whole; 4. Produce writing in which the 
organization, development, substance, and style are appropriate to task, purpose, and audience. 

● Grades 11–12: Writing: 3a. Write narratives in which they engage the reader by establishing the 
significance of a problem, situation, or observation and purposefully organize events or 
experiences; 3c. Write narratives in which they use a variety of techniques to build toward a 
particular impact (e.g., a sense of mystery, suspense, growth, or resolution); 4. Produce writing in 
which the organization, development, substance, and style are appropriate to task, purpose, and 
audience. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Understand and identify the four places where a story can begin. 
2. Create multiple beginnings for their own novels. 
3. Begin the extended-writing phase of their noveling projects by creating appropriate 

beginnings for their own novels. 
 
Materials: 

● A transparency of the blank "Plot Rollercoaster." 
● One copy of the "Beginnings" worksheet per student. This can also be found on page 49 

of the Young Novelist Workbook. 
● Prizes. 

 
Step One: A Day in the Life of… 10 minutes 
 
Ask one student to volunteer his or her plot for a very important discussion. Project the "Plot 
Rollercoaster" transparency and place different elements of the chosen student's plot on the 
rollercoaster as they describe it. Then ask the class where the story begins. Most will say it 
begins at the beginning, at the set up. Say, “Unlike in real life, you control time in your novel. In 
real life, your day always starts at the beginning, when you wake up, but when you tell a story, 
you can begin wherever you’d like. Today we will explore the four different places to start your 
novel.” 
 
Step Two: Where Does Yours Begin? 15 minutes 
 
Pass out the "Beginnings" worksheet. Call on students to read the explanations and examples 
on the worksheet. Discuss the last novel that you read and where it began. Have students 
suggest alternative places where that book could have begun, and where the author could have 
gone from there. Tell students that it is okay to jump around as you write your book. Think of 
flashbacks in movies, or Faulkner’s time eddies in Go Down, Moses if your class has read that 
book. 
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Step Three: Great Beginnings 15 minutes 
 
Split the class into four groups. Assign one type of beginning very quietly for each group. 
Groups must write a beginning, approximately three sentences, to the novel plotted out at the 
beginning of class on the transparency. Give them 10 minutes to complete their tasks. When 
time is up, each group must read their beginning and the other groups have to guess where in 
the story the novel begins (at the beginning, at the inciting incident, en media res, or at the end). 
Keep the transparency up during the game. Decide if you want to make it a competition by 
giving students points for using dialogue, literary devices, or for groups positively identifying the 
kind of beginning it is. Otherwise, just honor each group’s attempts. 
 
Step Four: Novel Planning or Novel Writing 15 minutes 
 
1. If you teach this lesson before November 1, have students sit with their workshop partners 
and fill out the worksheet. Encourage pairs to share ideas and discuss which beginnings are 
better after each person has written a few. 
 
2. If it is November 1, have students sit with their workshop partner, take out their worksheets or 
notebooks, and silently write their first lines. Advise them to experiment on the worksheet with 
multiple kinds of beginnings and then ask their partner which one is the most exciting. If 
students tell you they know exactly how they want to start, congratulate them and send them off 
into the land of noveling. Walk around the room to help, but try not to get too involved. Help 
students make words come faster, not necessarily find better words. They have a lofty goal to 
reach, after all! 
 
Step Five: Read Aloud! 5 minutes 
 
1. If students have just been writing their own novels, quietly announce that students who want 
to read their first lines or want inspiration from their fellow students may quietly move to one side 
of the room. Those who are on a roll may keep going. 
 
2. On one side of the room, have some students read aloud. Ask them to discuss where they 
chose to start their novels. Ask students who seem stumped to discuss their problems and invite 
other students to make suggestions. 
 
Homework 
 
Homework in this case is to write, write, write. 
 
 
 
How to Keep Your Kids Writing During November! 
 
If you’ve taught all the lesson plans up to this point, your students have some cool characters, a 
plot with a beginning, middle, and end, some fun settings, and the know-how to write dialogue. 
At this point, your kids are probably anxious to get started, but before you and your students 
dive headfirst into your month-long, seat-of-your-pants noveling adventure, we would like to 
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pass along some tips that we’ve gathered from experienced NaNoWriMo teachers to help you 
and your kids avoid Noveling Burnout. 
 
Noveling Burnout usually happens around Week Two or Week Three, but can sometimes come 
as early as Day Two or Day Three. After the initial excitement of writing a novel wears off, the 
sudden realization that writing a novel isn’t as easy as expected creeps up on kids like a lion on 
a sleeping zebra. At one point in November, each and every one of your students will show 
symptoms of Noveling Burnout, but the trick is not to let it overtake them. Here are some tips to 
help keep both spirits and word-counts high! 
 
Be Dramatic. 
 
The more dramatic you are right from the get-go about National Novel Writing Month, the longer 
that sense of noveling excitement will linger with your students. Throw a Kick-Off Party to get 
their spirits going early! Be sure you’ve filled out your progress chart, attached all the 
"Imagination Activated" buttons, and are ready to chart some progress with your NaNoWriMo 
stickers. 
 
If the progress chart isn’t dramatic enough, do what one teacher did and make a wall-sized 
chart. If that’s still not enough, do what another teacher did and put a gigantic banner on the 
outside of your classroom with updated daily word-count totals painted on it in bright red paint. 
This is especially great if more than one classroom at your school is participating. Competition 
can be a great motivator. 
 
Take Advantage of NaNoWriMo’s Online Resources. 
 
Our regular pep talks, from well-known YA authors, inspire even the most burned-out of 
students and teachers. You can either read them out loud to your class or, if you have time, 
print out copies, stuff them into envelopes, and put them on your students' desks before they 
arrive in the morning! (You can always write your own, too!) 
 
Utilize your Virtual Classroom. If you’re set up to communicate with your kids through this tool, 
you can easily forge noveling connections beyond the school day. Post funny announcements 
and interesting links; start exciting discussions in your dedicated forum; send encouraging 
NaNoMail messages... Whatever you do, make sure it’s getting your students excited. 
 
Your students  may be too young to take advantage of the full writer community. But if you or a 
parent can browse the site with them, they will get a new sense of how big the NaNoWriMo 
YWP writing world really is, and in turn, how cool it is to be a part of it. 
 
The Dare Machine is a homepage block that features different writing prompts that we here at 
NaNoWriMo call Dares. The machine will "dare" your students to add new characters, plot 
twists, and more to their novels. Dares are a super-fun way to get your students' novels out of a 
rut and back into action. 
 
Bring in the Muse. 
 
When spirits are really low, it’s time to treat your students like the authors that they are. Some 
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teachers call it “bringing in the muse,” some call it "bribery," but all of them say that it works 
wonders. Give out small prizes (like pencils or stickers) to kids who reach certain word-count 
goals. Let them sit on the floor while they write. Guide them on a walk around campus to give 
their aching eyes and hands a rest. Remind them of the free proof copies of their novels they 
can receive. Reward them in any way you can to make sure that they know how proud you are 
of them! 
 
 
Okay, back to teaching. The following lesson plans are designed to keep your kids writing 
throughout November. We hope that they inspire plot twists, develop characters, and most 
importantly, help raise those word counts. 
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 Lesson Plan 12: Sub-Plotting 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 4. Produce writing in which the organization, development, substance, and 
style are appropriate to task, purpose, and audience; 10. Write routinely over extended time 
frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of tasks, purposes, and audiences. 

● Grades 11–12: Writing: 4. Produce writing in which the organization, development, substance, 
and style are appropriate to task, purpose, and audience; 10. Write routinely over extended time 
frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of tasks, purposes, and audiences. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of the lesson, SWBAT: 

1. Continue the extended-writing phase of their noveling projects by establishing and 
developing multiple subplots to their novels. 

2. Experiment with pacing of action in their subplots. 
 
Materials: 

● Copies of the "Sub-plotting" worksheet, one for each student. This can also be found on 
page 53 of the Young Novelist Workbook. 

● An episode of a 30-minute TV-sitcom that your students may not be familiar with. 
Perhaps one from "before their time” like The Cosby Show, Full House, or The Wonder 
Years. You also want to make sure it is an episode with at least one obvious subplot. 

● Something to play the episode on, such as a TV/DVD player. 
 
Step One: Supporting Characters Are People Too 5 minutes 
 
Write on the board: 
 

1. What does this supporting character want more than anything in the world? 
2. What is he or she most afraid of? 
3. What is his or her greatest weakness? 

 
Give your students 5 minutes to answer these three questions about their most important 
supporting character. 
 
Step Two: Introduce Sub-plotting 10 minutes 
 
1. Ask your students to tell you what a subplot is. Eventually, write a definition on the board that 
you agree upon as a class. You want to make sure your students understand that a subplot 
follows a supporting character on his/her own journey to get what he/she wants. Subplots may 
interweave with the main plot, but they do not need to have much to do with the main 
character's journey. 
 
2. Ask your students to name some supporting characters and their subplots from books that 
you have read as a class. Point out that, unlike the main plots of novels, subplots do not 

Front Page  /  Contact Us! 

http://ywp.nanowrimo.org/files/ywp/ywp_10_hs_subplotting.pdf
http://ywp.nanowrimo.org/files/ywp/ywp_10_hs_subplotting.pdf
http://ywp.nanowrimo.org/contact


consistently follow the "Plot Rollercoaster" pattern. For example, sometimes subplot conflicts 
are never resolved, while other times they are resolved right away. Nevertheless, subplot events 
are “paced” to keep the reader's interest and to reflect changes in time, place, and mood. No 
one wants to read a subplot that drags along without development for half the book! 
 
Step Three: Watching TV 40 minutes 
 
1. Give your students the good news: you’re going to watch some TV! Then tell them the 
not-so-great news: They’re not watching a reality TV show and they have to take really good 
notes while they’re watching. 
 
2. Hand out the "Sub-plotting" worksheet and, as a class, read over the five questions that your 
students must answer as they watch the show. 
 
3. Watch the show! 
 
4. After you finish watching the show, take several minutes to discuss the answers to the five 
questions from the worksheet as a class. 
 
Step Four: Noveling 5 minutes 
 
Close the class by encouraging students to refer to the questions they answered about their 
supporting characters at the beginning of class as they continue to write their novels. Note that 
they can add subplots to their novels for as many supporting characters as they like by 
answering those three questions for each additional character. Whenever they feel like a main 
plot is slowing down, they can explore a subplot. 
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 Lesson Plan 13: Experimenting with Sequence and Structure 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 3a. Write narratives in which they engage the reader by establishing a 
problem, situation, or observation and purposefully organize a progression of events or 
experiences; 3c. Write narratives in which they use a variety of techniques to sequence events so 
that they build on one another to create a coherent whole; 4. Produce writing in which the 
organization, development, substance, and style are appropriate to task, purpose, and audience. 

● Grades 11–12: Writing: 3a. Write narratives in which they engage the reader by establishing the 
significance of a problem, situation, or observation and purposefully organize events or 
experiences; 3c. Write narratives in which they use a variety of techniques to build toward a 
particular impact (e.g., a sense of mystery, suspense, growth, or resolution); 4. Produce writing in 
which the organization, development, substance, and style are appropriate to task, purpose, and 
audience. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Identify non-chronological approaches to telling stories. 
2. Identify transitions and orienting devices that help readers understand what is happening 

in a story. 
3. Experiment with sequence, structure, and transitions in their own novels. 

 
Materials: 

● For each student, one single-sided Xeroxed copy of a very short story (six pages or less) 
in which the narrative is presented chronologically. Good examples are “Thank You, 
M’am” by Langston Hughes and “Samuel” by Grace Paley. It is fine to use a story that 
students have read before. You may also want to have a few extra copies on hand for 
reference. 

● Scissors. 
● Extra sheets of blank paper. 
● Tape, rubber cement, or glue sticks. 

 
Step One: Read 15 minutes 
 
Distribute copies of the short story you selected. Have all students read it silently. 
 
Step Two: Discuss Chronology 5 minutes 
 
1. Once all students have finished reading, ask if anyone has ever heard the term “chronological 
order.” Have a volunteer explain what this phrase means. Ask, “Was this story told in 
chronological order? How do you know?” Invite students to name any other fictional stories they 
know about, including novels, in which the events are not presented in chronological order. 
 
2. Explain that, while presenting events in chronological order is a perfectly good way to write a 
novel, students may also enjoy mixing things up once in a while. Authors often use techniques 
such as flashbacks, flash-forwards, or extended foreshadowing, and even shifts in point of view 
to make their stories exciting. This can be one way to keep readers’ attention during longer 
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stretches in the middle of the plot. Point out that anything goes in novel writing, so long as the 
author makes the transitions between sections and events clear and keeps the reader “oriented” 
in where he or she is in the story. Ask students to name any transition words or orienting 
phrases they can think of such as before, after, long ago, and so on. If students seem unclear 
about the concept of transitions and orienting words, tell them not to worry—they will learn a lot 
more about how these devices work as they complete the following activity. 
 
Step Three: Mix It Up! 30 minutes 
 
1. Break students into groups of three or four and distribute a pair of scissors to each group. 
Have students skim the short story you gave them quickly and, as a group, draw lines to divide 
it into six sections based on their own criteria. For example, they may divide it into an 
introductory paragraph or section, a concluding paragraph or section, and four internal sections. 
Or they may create breaks to divide the story into six sections that are exactly equal. Encourage 
them to be thoughtful, but creative, in their approaches. Give them about 10 minutes to do this. 
 
2. Now tell students that they get to do something scandalous: They get to cut this piece of 
great literature apart! Have each group cut all their copies based on the sections they marked. 
 
3. Explain that for the next 20 minutes, each group’s job is to literally rearrange their sections to 
tell the same story in a different way. Have them tape their sections to blank paper to show their 
new order. Also instruct them write transition words, or orienting phrases or sentences, between 
the sections to make what is happening clear for the reader. They may also cross out words or 
short phrases as needed, so long as these edits do not change the story events or characters in 
any important way. 
 
Step Four: Share 10 minutes 
 
Have each group display one pasted-together copy of their story on a table or board at the front 
of the room. Invite all students to come to the display and look over the new versions of the 
story to appreciate the creative approaches their classmates came up with. After students 
circulate, encourage them to raise their hands and comment on the versions they find especially 
effective or innovative and to consider which approaches they might use in their own writing. 
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 Lesson Plan 14: Details, Details, Details 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 3b. Write narratives in which they develop narrative elements (e.g., 
setting, event sequence, complex characters) with well-chosen, revealing details; 3d. Write 
narratives in which they use precise language to develop a picture of how the events, 
experiences, and ideas emerge and unfold; 10. Write routinely over extended time frames (time 
for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for 
a range of tasks, purposes, and audiences. 

● Grades 11–12: Writing: 3b. Write narratives in which they develop narrative elements (e.g., 
setting, stance, event sequence, complex characters) with purposefully selected details that call 
readers’ attention to what is most distinctive or worth noticing; 3d. Write narratives in which they 
use precise language to develop the events, experiences, and ideas clearly and to reinforce the 
style10. Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Write for a short time frame to reflect on their sensory experiences. 
2. Choose words and phrases, including similes and metaphors, that convey sensory 

details and develop the plots and characters of their novels. 
3. Boost their word counts with sensory details. 
4. Continue the extended-writing phase of their noveling projects by adding details to their 

work. 
 
Materials: 

● An unfamiliar item for the intro activity. 
● Blank, lined paper for each student. 
● Copies of the "Details, Details, Details" worksheet for each student. 
● This can also be found on page 55 of the Young Novelist Workbook. 
● Students must also bring their novels-in-progress! 

 
Step One: Writing Prompt 5 minutes 
 
1. Congratulate students on having begun their writing journey! It's nice to see that everyone is 
still energized, but you know it’s tiring. Today's lesson should help things go a little easier. 
 
2. Give students 2 minutes to describe, in writing, a somewhat mysterious item that you bring to 
class (examples: a small sculpture, an antique you own, a garlic press, etc.), in as many words 
as possible. Only there is a catch—give them a list of words on the board that they cannot use. 
These should be the words on the "Details, Details, Details" worksheet that have Word Banks, 
plus any other obvious and overused descriptive words that the students might be tempted to 
use for this particular item. If students ask to get up and handle the item, permit them. Ask 
students for word counts at the end. 
 
3. Say, “Authors have to be highly aware of themselves and the world around them so that they 
can create believable and interesting worlds in their books. They have to be able to make the 
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reader feel like what is happening in a book is, or could be, real even if it is total fantasy. This 
means authors have to use all their senses to describe things." 
 
Step Two: Getting in Touch With Your Senses, Part One 15 minutes 
 
1. Ask students if they think there are ever times when they are not using all their senses. Even 
if you’re not paying attention, senses do not turn on and off. Maybe you don’t notice the taste in 
your mouth as you ride your bike to school, but a taste is still there. Maybe that would be an 
interesting thing for readers to read about. Maybe describing it would boost your word count 
while buying you time in order to figure out where to take your story next. What about right now? 
 
2. Hand out blank paper to the class. Say, “You have 5 minutes to write a set-up to a novel in 
which you are the protagonist, and the story begins in this room at this very moment. You must 
describe, at some point, how the room sounds, feels, looks, smells, and tastes.” Write all of 
these on the board after you hand out the paper. 
 
3. When time is up, ask a couple students to read what they wrote. Only take a couple minutes 
for this. 
 
4. Tell students they can tune into their surroundings whenever they're writing their novels. 
Remind them how much tuning into the look, sound, smell, and feel of things helps them as they 
create settings for their novels. Then pass out the "Details, Details, Details" worksheet and 
explain that now students will practice using sensory details to boost the word counts of their 
novels as they write. For the next 5 minutes, have students pick one setting from the first 
section and describe it using all the senses on their own. Challenge them to come up with even 
longer, more detailed descriptions here than they did for their own settings! 
 
Step Three: Tastes Like a Simile Is a Metaphor 15 minutes 
 
1. Let students know they'll be doing another writing prompt, but the class will first go over every 
bit of figurative language that the students have heard of and learned before. You may want to 
jog their collective memory by writing a few on the board, and discuss what “figurative language” 
means. Ask students to call some out and make a list on the board. Hopefully the list will at least 
include simile and metaphor, and maybe hyperbole, metonymy, and a couple others. Do a quick 
review by asking students to define each item on the list. 
 
2. Now tell students to pick one thing from the bonus section of the worksheet to describe for 
the next 10 minutes. Challenge them to use figurative language along with all their senses. 
 
 
Step Four: Write! 25 minutes 
 
Have students work on their novels for the rest of class. 
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 Lesson Plan 15: “Going Deeper” Mini-Lesson 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 5. Strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach, focusing on addressing what is most significant for a specific task and 
context. 

● Grades 11–12: Writing: 5. Strengthen writing as needed by planning, revising, editing, rewriting, 
or trying a new approach, focusing on addressing what is most significant for a specific purpose 
and audience. 

 
Total Lesson Time: 30 minutes 
 
Objectives: By the end of this mini-lesson, SWBAT: 

1. Recognize that the presence of description and detail is an important characteristic of 
the novel form. 

2. Use constructive criticism from others to revise their novels by adding more sensory 
detail. 

 
Materials: 

● Each student should bring a 1–2 page excerpt from his or her novel to class. 
 
Note: If your students are feeling shy about their novels, it might be best to do this mini-lesson 
after November. If they are feeling up for it, this is a great way to show how adding details to 
your novel can boost your word count. 
 
Step One: Going Shallower 10 minutes 
 
1. Remind students that in the previous lesson they learned about adding details to their novels. 
Say, “Details make a novel. Without detail, even Moby Dick could be reduced to a postcard.” To 
reinforce this idea, have the group agree on a novel they read in class this year that they 
generally liked. Then challenge them to retell that story in two sentences—or less! Use this 
example to reinforce that without detail, that novel is not a novel at all—it’s just a story idea. 
 
Step Two: Going Deeper 20 minutes 
 
1. Now tell students that in the interest of helping one another make their own novels great, they 
will be doing the exact opposite of the previous activity; they will be helping partners to expand 
their writing. Explain that they will be providing their partners with feedback, but not editing. 
Then, as a class, revisit the rules of constructive criticism and the inner editor chart you created 
before NaNoWriMo began. 
 
2. Have your students meet with their partners and trade one or two pages of their novels. Give 
students 10–15 minutes to go over their partners’ excerpts. As each student reads over their 
peer's writing, have them write a simple statement like “I want to know more” in all the places 
where they feel like the author could “go deeper" and improve the style and tone of their writing 
by adding more details. Partners might also write in simple questions about how things look, 
sound, smell, feel, and even taste such as “What does the room smell like?" or “What’s John 
wearing?” Again, students should avoid making judgments about the writing, nor should they 
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ask questions like, “Why would he do that?” etc. Such judgments can hamper a student’s 
creativity The purpose is not to fix the other person's story; the purpose is to find places where 
adding detail will help bring out their partners’ novel-writing genius—and also boost their word 
counts! 
 
3. After partners have exchanged excerpts and given feedback, have your students "go deeper" 
by returning to their writing and expanding on those places where there are notes in the 
margins. This will help students increase their word counts and help them think about being 
expansive as they continue to write and/or revise. 
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Throwing a “Thank Goodness It's Over” Party 
 
Chances are, the end of this year’s NaNoWriMo leaves you and your students relieved—but 
also a little sad. There’s no better way to celebrate your students’ hard work than by throwing 
the kind of Thank Goodness It's Over (TGIO) celebration your students deserve! 
 
There are a lot of things you can do to make this party special. TGIO parties are thrown all 
around the world in all of our different chapters and in many classrooms. Some are thrown on 
December 1, as soon as the initial drafting process is over, but if you are having your students 
read at the party, you may need to allow extra time as your kids revise and pick excerpts to 
read. Having a reading at the TGIO allows students to share the celebration with family and 
friends! No matter when you throw it, though, try to have the party before your kids go on their 
winter break. 
 
Some ideas for your TGIO: 
 
Host a Reading. 
 
A reading might the best way to celebrate your students’ new works of fiction. You can either 
host a reading in your classroom during school hours, or you can host one after school so your 
students’ families can come bask in the glory of their young novelists. If you have the time and 
energy, call your local independent bookstore or library to see if you can host the reading there. 
 
Note: Keep individual reading times short (five minutes tops) so everyone who wants to read 
has a turn before attention spans run out. 
 
Hand Out Prizes. 
 
Hand out your “Imagination Activated” buttons, plus any extra stickers, pencils, or other small 
prizes you’ve picked up. 
 
Make sure you print out certificates for each of your students. We have both winner and 
participant certificates, so everyone (no matter what their final word count is) should get one. 
 
Above and Beyond: 
 
Some of our more energetic teachers have gone above and beyond for their students’ TGIO 
parties. They’ve invited local authors to speak, they’ve videotaped the readings, and they've 
even had T-shirts made for the students. 
 
No matter what, we encourage you to make your TGIO as special as you can for your class. 
They deserve it! 
 
Lesson Plan 16: Taking the "Work" Out of Workshopping 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 4. Produce writing in which the organization, development, substance, and 
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style are appropriate to task, purpose, and audience; 5. Strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is 
most significant for a specific task and context. 

● Grades 11–12: Writing: 4. Produce writing in which the organization, development, substance, 
and style are appropriate to task, purpose, and audience; 5. Strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is 
most significant for a specific purpose and audience. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Identify basic ground rules for providing constructive criticism. 
2. Work with peers to identify strengths of their own novels as well as areas in need of 

revision, and begin to implement relevant changes. 
 
Materials: 

● If possible, a 5-minute clip from a popular television makeover show such as What Not to 
Wear. The clip should include footage of the show’s experts lovingly critiquing whatever 
or whoever is being “made over.” 

● Equipment for viewing the television clip, if applicable. 
● Each student should provide two clean, printed copies of the first five pages of his or her 

novel. Before students prepare these, share some basic formatting requirements such 
as using 12-point font, Times New Roman, double-spacing, and printing on one side of 
the paper only. Tell students that in addition to formatting their pages they might also 
want to spend a few minutes circling or fixing any grossly distracting errors that might 
make their writing hard to read—but they should not spend too much time on this. 

● One clean copy of “The Workshop” worksheet and two clean copies of the “Reader 
Review Worksheet” per student. These can also be found starting on page 72 of the 
Young Novelist Workbook. 

 
Step One: The Gentle Makeover 10 minutes 
 
1. Before you begin, tell students that they will be watching a brief clip from a television 
makeover show. As they watch, ask them to notice how the “experts” on the show speak as 
they provide their criticism. Are they nice? Are they mean? Do they seem to be sympathetic to 
the makeoveree? (Alternately, if you cannot show a TV clip or wish not to, invite volunteers to 
tell what a “makeover” is and if they have ever seen anyone or anything made over on TV. Have 
them describe the makeovers they saw.) 
 
2. Once the clip or initial discussion of makeover shows is finished, ask: “What did you notice 
about how the experts explained what needed to be ‘made over’? If you were selected for a 
makeover, would you want the expert to talk to you like that? Why?” 
 
Step Two: Finally, Feedback! 10 minutes 
 
1. Tell students that the moment of truth has finally arrived: it’s time for them to release their 
novels out into the world! Fortunately this first time, their novels will be seen by friendly 
classmates who, like the “experts” on a makeover show, want to help them bring out what is 
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already great about their writing. Then they will use these suggestions to improve their work. 
 
2. Distribute one copy of “The Workshop” worksheets to all students. Together, read the 
guidelines for reviewing one another’s excerpts. These should be similar to the Partner 
Guidelines you set up before NaNoWriMo. You may also take suggestions for any other ground 
rules that students feel are important. Explain that in class today, each student will read their 
writing partner’s excerpt and fill out one worksheet for that partner. Each student will fill out a 
worksheet for a classmate partner for homework. 
 
Step Three: Workshop 35 minutes 
 
1. Distribute two clean copies of the “Reader Review Worksheet” to each student. Then have 
each student exchange excerpts with their writing partner and get to work silently reading and 
commenting on the excerpt as well as filling out the worksheet. Circulate among the group to 
keep students’ attention focused and make sure everyone is following the agreed-upon 
workshop rules. 
 
2. Provide time warnings after 10 minutes to help students who read more slowly pace 
themselves. After 15 minutes, point out that any students who are still reading should stop, mark 
where they stopped reading on the excerpts, and turn their attention to filling out the 
worksheets. As students finish making notes, have them meet with one another to quietly 
discuss their comments and questions. 
 
Step Four: Share 5 minutes 
 
1. Lead students in a brief discussion about the workshopping process so far. What kinds of 
comments are students finding helpful? Is it hard or easy to follow the workshopping guidelines? 
Are there any guidelines that need changing? Invite responses from as many students as 
possible. 
 
2. You may also wish to post a list of items each student will need to bring to the next lesson: all 
marked-up copies of his or her novel excerpts and those of classmates, a clean copy of his or 
her novel in its entirety, and if possible a colorful pen for making edits. 
 
 
Homework 
 
Have each student exchange excerpts with a different classmate. For homework, students can 
read one another’s excerpts and complete the second “Reader Review Worksheet.” Tell 
students that they can also start revising their novels according to the feedback they have 
already received. 
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 Lesson Plan 17: Novel, Take 2 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 5. With some guidance and support from peers and adults, strengthen 
writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

● Grades 11–12: Writing: 5. With some guidance and support from peers and adults, strengthen 
writing as needed by planning, revising, editing, rewriting, or trying a new approach after 
rethinking how well questions of purpose and context have been addressed. 

 
Total Lesson Time: 60 minutes 
 
Objectives: By the end of this lesson, SWBAT: 

1. Work with peers to identify areas of their novels in need of revision, then identify specific 
strategies for revising. 

2. Start revising! 
 
Materials: 

● Each student should bring in the one marked-up copy of his/her novel excerpt, plus the 
completed “Reader Review Worksheet” from the previous lesson’s workshop. 

● Each student should bring in the novel excerpt that he or she marked up for a classmate 
for homework, plus the accompanying worksheet. 

● Each student should also bring one clean copy of his or her entire novel draft. If students 
do not have printers at home, suggest alternate ways they might print their novels such 
as by going to a copy store, asking friends or relatives or, if possible, using a school 
printer. 

● One clean copy of the “Unleash the Inner Editor” worksheet per student. This can also 
be found on page 77 of the Young Novelist Workbook. 

 
Step One: Draft Exchange 5 minutes 
 
Have each student meet briefly with the classmate whose drafts he or she read for homework. 
Have them return their excerpts and "Reader Review Worksheets" and give partners 
approximately 5 minutes to read over and ask any questions they might have about each others' 
feedback. 
 
Note: If you chose not to require your students to mark up and give feedback on a second 
student's novel excerpt for homework, you can have them work with their original partners 
throughout this lesson. 
 
Step Two: Speed Praise 10 minutes 
 
1. Have everyone gather together again or, if you are working with a very large group, break 
them into teams of roughly 15 students each. Make sure “partners” from Step One are grouped 
together. 
 
2. Invite everyone to recall the makeover clip they watched in the previous lesson. What did 
they learn from the clip about how to give constructive criticism (or how not to)? Remind 
students that, as in a makeover, the point of the workshop has been to bring out what is already 
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great about each other's writing! Tell them that to drive this idea home, they will do a “lightning 
round” of praise for their partners’ novel excerpts. 
 
3. Share the rules of the lightning round: You will begin by passing a simple classroom object, 
such as a book or pen, to one student in the group. That student must quickly and in one to two 
sentences, but with as much detail as possible, describe something awesome about his or her 
partner’s novel. For example: “From the first page, I could tell that Noah’s villain was totally 
diabolical. I just had to find out what evil he had in store for the main character!” The instant that 
student is done talking, he or she should pass (not throw!) the object to any other student in the 
group, who must then do the same thing for his or her partner as quickly as possible. Groups 
continue the round for 7 minutes, with students going more than once if possible. 
 
4. Go! 
 
Step Three: Goal-Setting 10 minutes 
 
1. Tell students that by now, they should have a sense of some of their novels’ strengths as well 
as areas they need to work on. This means they’re almost ready to actually revise their novels 
in their entirety! Explain that revising a novel may take weeks or years, depending on how much 
work the author wants to put into it, but generally speaking the more work the author does, the 
better the finished novel and the more chance it has of being published. Pause for a moment to 
let this sink in. Then ask, “Anyone overwhelmed yet?” Explain that, while it’s natural to be 
overwhelmed by the prospect of revising such long pieces of writing, you’ve got lots of tricks 
they can use to make the process easier. (You may also explain that there are some strange, 
twisted people out there who actually like revising and editing. Some of them even do it for a 
living!) 
 
2. Make sure each student has the following items: a clean copy of his or her novel, a copy of 
the “Unleash the Inner Editor” worksheet, and all the feedback he or she has received from 
partners. Tell students that the day has come to let their Inner Editors out of captivity and that 
their pens are the Inner Editors’ secret weapon. 
 
3. Read the introduction to the worksheet together. Then walk students through the process of 
goal-setting by reading the explanation aloud and giving students a moment to reflect and write. 
Reinforce that their goals may be very specific or very broad, but they should be attainable. 
Have volunteers share goals they came up with, accepting all responses. 
 
Step Four: Make an Editing Plan 35 minutes 
 
Students can now begin filling out the remainder of the worksheet independently, based on the 
feedback they received from classmates and the goals they set for their own writing. Provide 
help as needed. 
 
Last few moments of class: 
 
Tell students that when they complete their worksheets, they can finally set their Inner Editors 
loose! (Students who do not complete the worksheets in the allotted time can still release their 
Inner Editors, provided they promise to finish the worksheets at home.) Don’t forget to 
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congratulate students on having made it so far on their own. 
 
Homework 
 
1. Tell students to choose one of the revision goals they listed on their worksheets, no matter 
how big or small, and that their homework for the next week is to revise their novels according 
to that item. Depending on the level your students are writing at, you can require them to apply 
this goal to their entire novels, their first three chapters, their first ten pages, etc. The next week, 
have students share the changes they've made and their revision experience with a partner or 
with the entire class (depending on the size of your group). Encourage them to be impressed by 
their own writing as they reread their novels, perhaps for the first time! Some students may be 
surprised that they enjoy the revising process as much or even more than the writing process. If 
you so choose, have your students focus on a different goal each week until they have 
completely revised their novels before moving onto the next lesson, "Cleaning It Up." 
 
2. If you are not going to require students to revise their entire novels in your class, take some 
time at the end of this lesson to put cooperative support in place for students who do wish to 
revise their novels at length. Help students who are really “into” the process form writers’ groups 
in which they can exchange their drafts. This encourages students both to give and receive 
more in-depth feedback but also to be accountable for their writing. Make sure to check in with 
these groups over the rest of the school year to encourage their cooperative efforts! 
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 Lesson Plan 18: Cleaning It Up 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 5. With some guidance and support from peers and adults, strengthen 
writing as needed by planning, revising, editing, rewriting, or trying a new approach. Language: 
1b. Observe conventions of grammar and usage by using various types of phrases (noun, verb, 
adjectival, adverbial, participial, prepositional, absolute) and clauses (independent, dependent; 
noun, relative, adverbial) to add variety and interest to writing or presentations; 2a. Observe 
conventions of capitalization, punctuation, and spelling by using a semicolon (and perhaps a 
conjunctive adverb) to link two or more closely related independent clauses; 2c. Observe 
conventions of capitalization, punctuation, and spelling by spelling correctly; 3a. Make effective 
language choices by writing and editing work so it conforms to the guidelines in a style manual. 

● Grades 11–12: Writing: 5. With some guidance and support from peers and adults, strengthen 
writing as needed by planning, revising, editing, rewriting, or trying a new approach after 
rethinking how well questions of purpose and context have been addressed. Language: 2b. 
Observe conventions of capitalization, punctuation, and spelling by spelling correctly; 3a. Make 
effective language choices by writing and editing work so that it conforms to the guidelines in a 
style manual. 

 
Total Lesson Time: 60 minutes 
 
Note: If you feel your students would benefit from extra support with grammar and mechanics, 
spread this lesson out over a few days; students acquiring English, for example, may require 
added review or even introduction to the concepts covered here. To break up the lesson, spend 
as many days as needed on Steps One and Two. Proceed to Step Three, and have students 
complete the worksheet only when you feel they are able to make the corrections successfully. 
Step Four can be handled on one additional day or spread out over several days as well. 
 
Objectives: By the end of this lesson, SWBAT: 

1. Proofread their work for sentence structure, grammar, punctuation, capitalization, and 
spelling. 

2. Use the informal guide provided in the student workbook to inform proofreading and 
copyediting processes. 

3. Use proofreading marks to edit their own work. 
 
Materials: 

● Each student should bring a copy of the first five pages of his or her revised novel; he or 
she may re-use one of the copies previously marked up by another student if necessary. 

● One clean copy of the “Cleaning It Up” worksheet per student. This can also be found on 
page 82 in the Young Novelist Workbook. 

 
Step One: Writing Prompt 10 minutes 
 
1. Tell students that, since it’s been a little while since they did any good old-fashioned creative 
writing, today they will start the lesson with a writing prompt. Have each student take 3 minutes 
to write a short dialogue between two characters that misunderstand each other. Students can 
use characters from their novels or they can make up new characters for this exercise. Tell them 
to make their dialogues humorous if possible! 
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2. Once time is up, have students re-copy their dialogues without any punctuation, 
capitalization, or paragraph breaks. Tell any students who finish quickly to add punctuation 
marks back into their dialogues in incorrect places. 
 
3. Have students exchange their re-copied dialogues with partners, who read them silently. 
Invite any students who find their partners’ error-ridden dialogues to be particularly funny to 
share them aloud. Point out the confusion and even unintentional humor that can result when 
writers do not use punctuation, capitalization, and paragraph breaks correctly. 
 
Step Two: Proofread and Correct 30 minutes 
 
1. Start by congratulating students for having made it this far. Tell them that the hard part of 
writing and revising a novel is over; the bulk of the work is done. All they have to do now is 
clean up the finished product so it will sparkle and shine. Explain that proofreading is the 
absolute last step in writing. Students may have been tempted to fix grammar and typos before, 
especially when they got stuck writing or revising for the “big picture.” Now that they’ve done all 
that though, they can finally fix all those little mistakes. 
 
2. You may wish to reassure students that the process of proofreading a novel does not 
generally take as long as the process of thoroughly revising it (which they are likely not done 
with anyway). Proofreading can take days or even weeks though, since students want to read 
slowly and catch every mistake. Therefore in this lesson they will focus on proofreading only 
their first few pages; they can take what they have learned from this activity and apply it to 
proofreading their whole novels when they are satisfied with their other revisions. 
 
3. Distribute the worksheet to students and read the introduction together. Then have students 
skim the blurbs about each area of grammar and conventions mentioned. Do students 
recognize any of these from previous lessons on grammar? It’s likely that they do, especially 
concepts such as subject-verb agreement, punctuation, sentence variation, and of course 
dialogue formatting as discussed in the Lesson 10. Some of the concepts, such as using active 
voice, may be particularly challenging, however. Take time to discuss the trickiest concepts, 
basing review on the unique needs of your group and referring to printed resources such as the 
Little Brown Handbook and Elements of Style if necessary. 
 
4. Next explain that this worksheet is just a guideline for some common errors writers make. 
Point out that even famous and/or best-selling novelists are guilty of many of these offenses. 
Fortunately for published authors, they have editors who will point out and mark errors. Your 
students will have to mark their own errors themselves! Tell students they will read about and 
practice correcting several common mistakes in writing. Then work through the first exercise as 
a group. Read aloud the first blurb and then the first two sentences of the example: 
 

Mark put his foot on the gas petal. He imagined an egg under the soul of his shoe. 
 
Point to the word petal. Ask students to explain the problem with the use of petal. Then 
demonstrate on the board how to mark it, by drawing a line through it, adding a caret, and 
writing the correct word pedal above. Finish correcting the sentences as a group. 
 
5. Have students complete the rest of the activities independently. 
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Step Three: Clean It Up 15 minutes 
 
1. Say, “Now that you have filled in the worksheet pages with edits to someone else’s work, try it 
on your own!” 
 
2. Tell students that they will have about 15 minutes to proofread and mark up their first five 
pages. Remind them that this is not the time to make major changes to the story because they 
should have already done that! Instead, they should focus on fixing mistakes in the writing. Tell 
students to use the checklist at the end of the worksheet to remind them of the types of errors 
they should be looking for. 
 
Step Four: Share 5 minutes 
 
1. Have volunteers share mistakes they found or improvements they made to their pages. You 
may wish to have some volunteers write sentences they corrected on the board and show how 
they marked them up. Or have them hold up them hold up their work and explain what they did. 
Provide support and encouragement to students. Tell them that “cleaning up” writing is hard 
work and sometimes tedious, but makes an enormous difference in whether people understand 
what is happening in their novels. 
 
2. You may also wish to have students post “Before and After” paragraphs from their novels on 
a class bulletin board. Other students will benefit from seeing the types of grammatical and 
conventional edits classmates are making. 
 
Homework 
 
Tell students that when they are happy with their other revisions, they can begin proofreading 
and correcting their novels. Encourage them to do this in as methodical a manner as possible, 
ideally marking up entire chapters or even the whole novel on paper before making edits to 
electronic files. Students who hand-wrote their novels may input marked corrections when and if 
they are able to type their work onto a computer. Make sure to check with students in the 
coming weeks and months to see who is still working on their novels and how the process is 
going. 
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 Lesson Plan 19: Getting It Published 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 10. Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of 
tasks, purposes, and audiences; 4. Produce writing in which the organization, development, 
substance, and style are appropriate to task, purpose, and audience. Language: 3a. Write and 
edit work so that it conforms to the guidelines in a style manual. 

● Grades 11–12: Writing: 10. Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of 
tasks, purposes, and audiences; 4. Produce writing in which the organization, development, 
substance, and style are appropriate to task, purpose, and audience. Language: 3a. Write and 
edit work so that it conforms to the guidelines in a style manual. 

 
Total Lesson Time: 60 minutes 
 
Note: This lesson is meant to be completed after students finish “cleaning up” their entire novels 
and each has a polished, edited manuscript. Depending on the support your class requires, 
Steps One and Two (“Why Publish?” and “Choosing an Excerpt”) can become one session, with 
additional time for individual student work and conferencing. In this case, Steps Three and Four 
(“Writing a Submission Letter” and “Where to Send It”) could become a second session, with 
opportunities for supplemental teacher support. 
 
Objectives: By the end of this lesson, SWBAT: 

1. Select appropriate excerpts from their novels to be submitted to literary magazines and 
journals. 

2. Write a simple submission letter addressed to an editor. 
3. Research possible publishing resources using the internet. 

 
Materials: 

● Each student should have a copy his or her polished, edited manuscript. 
● Copies of the “Choosing an Exceptional Excerpt” and “Writing a Superior Submission 

Letter” worksheets. 
● The "Places to Submit Work" section of the YWP Helpful Links page. 
● If possible, hard copies of a student literary journal or two, or display websites for these 

journals if hard copies are not available. 
● Paperclips, Post-it notes, and flags 

 
Step One: Why Publish? 10 minutes 
 
1. Congratulate students on finishing the process of “cleaning up” their manuscripts. Note that 
this may have been a long process, but you know it was worthwhile to let their work shine. 
Transition: “Now that you have let your ‘inner editor’ loose on your novel, it’s time to let your 
novel loose on the world, and think about how you can find a larger audience for your excellent 
work.” 
 
Announce the brainstorming question: “What does it mean to ‘publish’ your writing?” (This can 
also be copied on the board, for differentiation for visual learners.) Give students about 3 
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minutes to quietly record ideas in writing. 
 
2. Once time is up, invite students to discuss their notes on the brainstorming question. 
Students can simply share answers orally or you (or a student scribe) can take notes on the 
board. Possible ideas include “to put a finished copy on paper or the internet” or “to let others 
read it.” Note that today’s activities are designed to help students publish their work by applying 
for acceptance to a literary journal. 
 
Step Two: Where to Send It 10 minutes 
 
1. Display any hard copies or websites of literary journals appropriate for middle school 
students. If you don’t have access to these, simply have students share what they know about 
literary journals. Encourage students to briefly discuss who the main audience of each journal 
is. Then help them notice that the pieces in each journal are all short, and speculate about why 
this is so. Explain that in order to get published in journals like these, students must pick short 
excerpts of their novels. They will literally have to chop their novels apart! If you detect any 
grumbling about this, point out that every publication on earth has its set format, so adapting 
one’s writing to new formats is always part of getting published! 
2. Call students’ attention to the "Places to Submit Work" section of the YWP Helpful Links 
page. You might assign this for homework the night before, have students look at it individually 
if you are in a computer lab, or display it on a classroom overhead. Give students some time to 
think about which publications they might like to submit their writing to. 
 
Step Two: Choosing an Excerpt 20 minutes 
 
1. Tell students that now that they know where they might like to get published, they’re ready to 
choose excerpts suitable for those publications. Begin this process by having them look at the 
“Choosing an Exceptional Excerpt” worksheet. Read through the “CALLS” (Character / Action / 
Language / Length / Stands on its own) method for choosing an excerpt. 
 
2. Give students time to brainstorm possible excerpts to use, with the CALLS method as a 
framework. Encourage them to flip through their manuscript to jog their memories and take 
notes. You might also provide paperclips, Post-it notes, and flags for them to mark sections. 
 
Optional (if spreading the lesson out over two sessions): Have each student work with another 
classmate who is familiar with his or her novel (e.g., an editing partner) to check for effective 
excerpts. You can also make time for individual conferences for students who are stuck. 
 
Step Three: Writing the Submission Letter 20 minutes 
 
1. Transition: “You have hopefully chosen a great excerpt that your chosen publication will be 
happy to print. The next step is to write a submission letter—a brief note to an editor or 
publisher giving background on you and your novel..” Then, as a group, take turns reading 
sections from the first two pages of “Writing a Superior Submission Letter.” Help students 
identify each important element of the model letter as described on the first page of the 
worksheet and talk about how it “works” in the letter. 
 
2. Allow students time to begin drafting their submission letters according to the outline provided 
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on the third page. If students finish before time is up, tell them to edit and proofread their letters 
using the revision skills they learned in previous lessons! 
 
Close the lesson by telling students: “Today, we have discussed the tools you need to submit 
part of your novel to be published. You have chosen appropriate publications for your writing, 
selected excerpts, and begun your submission letters. Your homework is to bring all that 
together!” 
 
Homework 
 
For homework, students should finalize the excerpts they wish to submit for publication and 
complete their submission letters. 
 
Follow-Up 
 
In subsequent lessons, you might check excerpts, work with the class on improving and 
proofreading submission letters, and discuss the logistics of submitting work (postage, e-mail 
attachments, etc.). You might also work with any students who are particularly enthusiastic, or 
whose work is particularly polished, to identify book publishers or literary agents they might 
submit their completed novels to. Students may research online or at the nearest library to learn 
about book publishers and literary agents. Fortunately, the initial process for submitting to a 
publisher or agent is very similar to that of submitting to a journal—except students’ submission 
letters should explain that they wish to have their novels published in their entirety. 
 
  

Front Page  /  Contact Us! 

http://ywp.nanowrimo.org/contact


 Making NaNoWriMo Classroom Anthologies 
 
Supports Common Core Standards for English Language Arts: 

● Grades 9–10: Writing: 6. Use technology, including the Internet, to produce, publish, and 
collaborate on a shared writing product, incorporating diverse and sometimes conflicting 
feedback. 

● Grades 11–12: Writing: 6. Demonstrate command of technology, including the Internet, to 
produce, publish, and update work in response to ongoing feedback, including fresh arguments or 
new information. 

 
Your class has put in a month of hard work. Why not give them something they can show off? 
Consider creating a NaNoWriMo anthology with your class, featuring excerpts from each 
student, author pictures, student reflections about their NaNoWriMo experience, and much 
more. Below you will find all the elements that make up a great anthology! 
 
Materials: 

● Book-making supplies: These materials can be as simple or as elaborate as you like. 
Your school district may have access to software that can be used to make something 
more professional-looking. If you do not have access to computers, you can also use 
scissors, a stapler, and a copy machine just as well. You may also approach local 
copiers to see if they would be willing to donate printing services or offer you a discount. 

● You can also use CreateSpace to design and self-publish the anthology. 
● A digital or film camera to take author photos. 

 
The Elements of a Great NaNoWriMo Classroom Anthology 
 
Title and Cover 
 
A title is an important thing for any anthology because it sets the tone for the work inside. Sure, 
you could go with Mrs. Smith’s NaNoWriMo Anthology, but wouldn’t something like Eat, Drink, 
Novel be more fun? You could look for cool lines from the kids’ excerpts and pick one, or you 
could let them come up with titles in class and vote. 
 
If you take the time to make a book cover, the book will appear that much more “real.” You can 
design it yourself or you can host a “Book Cover Contest” in your classroom. 
 
Tables of Contents and Mastheads 
 
Don’t forget the little things that make your book look professional. A table of contents and page 
numbering system will allow proud parents to find their child’s story easily. 
Also, if the kids are helping produce the anthology by doing things such as editing, providing 
illustrations, etc., take a bit of space to recognize this. In professional magazines, there is a box 
called a “masthead” near the front of each issue that lists staff and contributors. 
 
The Content 
 
There are a couple ways you can do this. One is by making this a “First Chapter Anthology,” 
meaning every student could revise and turn in their first chapters, or the first 3–10 pages, 
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depending on grade level, classroom size, and the size of your printing budget. 
 
Students can also choose a favorite excerpt based on the “CALLS” method in Lesson 19. 
 
No matter which pages students select for their excerpts, however, one thing is essential: each 
excerpt must include a title and the author’s name, and have been proofread very, very 
carefully. If students use the first few pages of their novels, proofreading will likely have been 
completed during Lesson 17. If they choose a different set of pages, however, these may need 
to be proofread for the first time. Remind students how to do this by correcting for subject-verb 
agreement, verb tense, spelling, capitalization, and punctuation and by combining sentences 
whenever possible. If needed, refer them back to the Lesson 17 worksheet for specific tips on 
what to look for. 
 
The simplest way to arrange the stories in your anthology is alphabetically, by author’s last 
name. That way, everything is as fair and equal as possible. However, if the kids are editing, 
you might have them pick a number of stories that exemplify certain qualities (best female 
protagonist, best use of imagery, etc.), and recognize these at the front of the book. 
 
You could also look for a “flow” from one story to the next. It’s hard to explain, but once you start 
reading the stories and arranging them, there may be an order that just feels right, possibly 
even 
one that creates a feeling of something bigger than the sum of its parts. 
 
Extra Cool Things That Will Make Your Students Feel Like Real Authors 
 
You can enhance the authorial feel by giving each student the full-feature treatment: 

1. Have each student write an author bio. This could be a real bio, or a fictional one. If they 
want this NaNo-novel to be recognized as their fifth best-seller, that’s great! 

2. Include an author photo, preferably with the student looking very serious and authorial. 
You may want to bring in some props, like large quills, busts of Shakespeare, 
typewriters, etc. 

3. Write a bit of praise for each student’s novel. Something like, "A must read. James is a 
genius when it comes to ninjas." 

 
General Notes 
 
For students relatively new to the writing process, focus on praise and encouragement rather 
than editing. The word counts here may be low enough that you will be able to include each 
student's entire novel in this anthology. 
 
Encourage kids to illustrate their stories for the anthology with their own artwork. 
In any case, remember that the anthology is a celebration of your students’ work in November. It 
deserves to look wonderful and to find an honored place in your classroom! 
 
Also keep in mind that some students will continue to work on their novels even after the project 
is over, or may even start new novels on their own! Consider checking back in with the group 
periodically to see who’s still writing. For those who get their novels to a stage they feel is final, 
encourage them with ideas of how to find audiences for their work by entering it contests, 
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submitting it to children’s literary magazines, and more. See our Helpful Links page for 
suggestions. 
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 Hosting a NaNo-Reading 
 
Materials: 

● Each student should select a short excerpt from his or her novel to practice reading 
aloud, about 3 pages. If students have trouble selecting excerpts, encourage them to 
select the beginning pages of their novels or those included in the Classroom Anthology, 
since these will be the most polished. All students must choose excerpts even if they do 
not plan to read at the Author’s Chair event. 

● For the reading, a podium with microphone. 
● Copies of the Classroom Anthology for purchase by family and community members, if 

desired. 
 
Hosting a reading where students can read short excerpts from their novels aloud is the best 
way to celebrate your students’ new works of fiction. Depending on your group, not all students 
will want to read or will even be able to read due to time constraints. However, all students can 
practice their speaking skills by preparing for the event. 
 
1. Preparation 
 
Once students have finished editing and proofreading their novels and have selected the 
excerpts they would like to share, have them practice reading their excerpts aloud with partners. 
You should give them around 20-30 minutes to do this. Before beginning, though, discuss the 
following speaking tips with them. We suggest that you write these points on the board or on a 
transparency: 
 

● Select an appropriate tone of voice and practice it. If you speak too loudly, audience 
members may get intimidated or irritated. If you speak too quietly, people will not be able 
to hear. 

● Read at the right speed. People tend to read too quickly when they are nervous, but 
this can make the words hard to understand. Take your time! 

● Adjust your voice according to the punctuation used. 
● Use your voice to show what is happening in the story. If a character is excited, 

speak with excitement! If the mood is dark, speak more slowly and perhaps with a 
deeper voice. This will help listeners understand the mood of your writing. 

● Try to look listeners in the eye once in a while. Also use gestures and body 
language. This helps hold the listener's interest. 

 
Once students have practiced reading their excerpts aloud for partners a few times, invite their 
feedback on the process. Did they learn anything about good speaking by listening to their 
partners read aloud? Was it hard to read at the right speed and volume? Students will also be 
amazed at how many mistakes they find in their writing—or just things they’d like to 
change—when they are forced to read it aloud! 
 
2. Selecting Students to Read 
 
It’s possible that some of your students will not want to share their novels at the reading. It’s 
also likely, given the size of your group, that you won’t have time for all students to read 
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anyway. Work with the group as a whole to set criteria for who will read, emphasizing that the 
NaNo-Reading is not meant to highlight any student's writing as “better” or "more special” than 
any other’s, only to give those who want to an opportunity to read in front of a big audience. 
 
3. Hosting the Event! 
 
Either host the event in your classroom during school hours, or possibly host one after school so 
your students’ families can come bask in the glory of their young novelists. If you have the time 
and energy, call your local independent bookstores to see if you can host a reading at one of 
them. Let them know, too, that it will be beneficial to them! You will be bringing in a crowd of 
people who, inspired by a month of noveling, will want to buy books. 
  

Front Page  /  Contact Us! 

http://ywp.nanowrimo.org/contact


 Quick Links to Web Resources 
 

● How Does NaNoWriMo Work for Educators? 
● How Does NaNoWriMo Work for Young Writers? 
● Workbooks 
● Pep Talks 
● Classroom Kit 
● Virtual Classroom How-To 
● Educator Community 
● Publish Your Students 
● Donate to Support NaNoWriMo 
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